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FINAL REPORT OF THE
HIGH SCHOOL POLITICAL SCIENCE CURRICULUM PROJECT

INTRODUCTION

The High School Political Science Curriculum Project was

funded by the National Science Foundation from March, 1972 through

September, 1977. The American Political Science Association was

the grantee institution, and the APSA Committee on Pre-Collegiate

Education, chaired by Professor Richard Snyder, monitored the

grant. A sub-contract for curriculum development, evaluation,

and dissemination was awarded to the Social Studies Development

Center at Indiana University. There, Judith Gillespie, Howard

Mehlinger, and John Patrick co-directed the Project. The activi-

ties discussed in this inal report are those conducted by the

Center at Indiana University.

The purpose of the Project was to design, develop, test, and

disseminate an alternative program for high school American

government. Throughout the five-year period of the grant, acti-

vities in design, curriculum development, evaluation, dissemina-

tion, and administration were carried out in order to achieve

these purposes. A nation-wide field test of the materials was

implemented during three successive years. The materials are now

in the process of publication with Prentice-Hall, Inc. The text

and related material will be available for use by teachers across

the nation in the 1978-79 school year.

This final repor outlines the activities of the Project in
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each of its stages. It also summarizes the outcomes of the Pro-

ject and its findings and tmplications for future development

work. The report is divided into two major sections. One sec-

tion describes project activities and the second establishes out-

comes and offers recommendations.
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PROJECT ACTIVITIES

The activities of the project span a five-year period and a

coordinated effort to develop a year-long American government

course.

The staff followed the model for curriculum development

which is reflected in the outline below. The model demonstrates

that a step-by-step sequence of tasks to be undertaken beginning with

the design and conceptualization of the program and proceeding

through the field test to the preparation of the published ver-

sion of the materials.

Major steps in the Development Cycle used by the
High School Political Science Curriculum Project

a)

1. Design and conceptualization

2. Preparation of prototype materials according to
design

3. Testing of prototypes

4. Preparation of complete unit or course in accord
with modifications of prototypes

0 5. Testing of unit or course

0
m m

6. Revisions of unit or course on basis of testing

(4-1

4-I 7. Final testing of program
.1-4

all

4.J

8. Preparation of commercial version for publishers
and of final report

7



There is a linear sequence of steps in the model described

above. However, the model also calls for simultaneous activity

and feedback. In the design and conceptualization stage, for

example, a great many activities were carried out related to the

diffusion of the ideas. Project staff sought to test their ideas

for the design and conceptualization with a nation-wide audience.

At the same time, specific evaluations were sought for the con-

ceptualization, and plans were made for a full evaluation effort

throughout the life of the Project. Therefore, at each stage in

the eight stage sequence, diffusion and evaluation activities

were carried out as well as development activities.

As a result of following this particular model, a wide range

of staff were engaged in the Project throughout all phases of

activity. These staff members are listed in Appendix A. The

APSA Committee on Pre-Collegiate Education monitored the plan-

ning decisions of the Project and a core staff of developers,

evaluators and assistants worked consistently throughout five

years of activity. In addition to the core staff, pilot teachers

across the nation, field consultants working with pilot schools,

and evaluators fram universities, school systems, local communi-

ties and specific interest groups were employed in a variety of

tasks. The long list of staff and assistants reflects the scope

and breadth of the activities that were undertaken.

Under each of the eight steps in the model, there were a

wide range of specific activities carried out. Basically, they

fall into categories of development, evaluation, diffusion and publication.

8
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The timing and sequence for each of these activities is summarized

briefly in the chart in Appendix B. A discussion of the acttvi-

ties and the outcomes of each stage is presented in the para-

graphs which follow.

Design and Conceptualization

Design and conceptualization work began as early as 1970.

At the time of funding in March, 1972, a base for conceptualiza-

tion was established. It was elaborated and evaluated throughout

the remainder of the year. The activities for this period can

be listed as follaws:

1. Preliminary papers were written on key conceptual ele-
ments' of the Project.

2. A monograph was developed outlining the content and
instructional design for the instructional materials
as well as their implications for school change.

3. Evaluations were undertaken by the APSA Cammittee on
Pre-Collegiate Education and aver fifty social scien-
tists and educators, as well as Leachers and students,
regarding the design for the project materials.

4. Presentations were conducted at meetings of teachers
and social science educators in order to test basic
ideas and spread the word about the Project.

The basic ideas behind the Project were presented in pre-

liminary papers and the monograph. Four core ideas summarize

the innovation of the Project and are reflected in its final

instructional product.

First, a rlonceptualization of politics was presented which

was different fram that found in standard American government
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courses. The course was titled Comparing Political Experiences

(CPE) because of the emphasis on the systemic nature of politics

and because of the desire to demonstrate that American politics

does not exist in a vacuum. Key political ideas such as decision-

making, conflict and resources are salient in any political system

whether it be local, state, national or international. Therefore,

we were interested in having students compare experiences across

groups within the United States, between the United States and

other nations, and in transnational organizations. These basic

ideas of emphasizing the relationship of the individual to the

system, rather than individual actions per se and the fundamen-

tal similarities of political experiences in any system across

both types of organizations and levels, were fundamental to the

course. This innovation has been retained in the published ver-

sion of the materials, and continues to represent a distinct

difference between CPE and other available alternatives.

The project also conceptualized social science skills in

new ways. The staff developed a set of competencies necessary

for citizenship. Many specialized skills had been developed for

college bound students. Other courses had been developed which

featured an institutional approach and basic knowledge. A course

had not been developed which would be aimed at the average citi-

zen to develop social science skills and competencies for citi-

zenship. Therefore, a skill compoaent was developed for the

JO
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course focusing on such important skills as asking questions,

making generalizations and working with evidence in order to

aim at the average citizen in developing important skills for

everyday political activity. The skill component of the course

is unique, and remains one of the most significant and distinc-

ttve features of the published version of the materials.

Perhaps the most unique idea in the program is the devel-

opment of competencies in actually participating as an effective

citizen in a wide range of school and community groups as well

as those on the state, national and international levels. The

staff began with the idea that to promote effective citizenship,

students needed not only to know ideas and be able to work with

evide4ce, but essential training in participation was needed as

well. The idea was developed that the school would become a

laboratory for instruction in political participation. The be-

lief was that students might develop habits of participation

which would be carried forth into their roles as adult citizens.

After five years of consulting and testing this idea, it remains

CPE's most distinctive feature as an American government program.

This part of the program has probably undergone more fundamental

revision and testing than any other part, yet it is one of the

most successful aspects of the program. We do believe that this

idea is not only accepted by schools, but in the last decade it

has become even more relevant as citizens'groups take more of an

active part in government.

Finally, the staff was interested in promoting some important

11
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ideas in instructional methodology. A mastery learning method

which allows students to proceed at different levels and to have

continuous checks and rechecks on their learning of materials

has been made an integral part of the course. Therefore, the

published version of the course contains not only tests, but

sequenced measures for demonstrating the achievement of compe-

tencies as well as reinforcement and extension exercises so that

student learning can .be paced according to students' abilities.

The staff also focused on the ideas of perceived purpose and

instructional variety. A wide range of types of lessons have

been incorporated into the course, each with a well-articulated

set of objectives which gives purpose to students' work.

Having developed these key ideas regarding the course, the

staff conducted a test of the ideas by making presentations and

inviting evaluations from a wide range of reviewers. High school

teachers were acttve in the Social Studies Development Center

during this period, and gave important advice about the practi-

cal aspects of the ideas. The APSA Committee on Pre-Collegiate

Education consulted in producing the monograph by Gillespie and

Patrick which is listed along with other publications in Appendix

F. Social scientists and social studies educators from across

the country reviewed the design and conceptualization material.

In all, over fifty individuals read the preliminary papers and

monographs and critiqued the ideas.

The outcomes of this period were several. We discovered

that our ideas were both unique and sound. We were not repli-

12
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cating others.work, nor did people have major contentions to

take with our ideas for a new courge. The critiques caused us

to expand our conceptualization and concretize it in ways that

we had not thought about before. We reduced the number of skills

taught in the course so that we taught fewer skills in more depth

and developed ideas for working with many more basic skills, such

as gathering evidence, than we had originally determined. The

participation component was changed and reformed according to

many of the ideas given to us. Because of warning from school

practitioners and social scientists, we determined that the par-

ticipation component was the most unique and difficult of those

in the course, and we would emphasize it in the field test in

order to work out major problems of implemenVation.

During this period the staff generated three major papers

and a monograph, as well as a list of aver 200 pilot schools which

wanted to participate in the project. We presented ideas about

the project to over 1500 people during this period and sought

ideas and advice as well as began to prepare the ground work

for the appearance of an innovative product. The diffusion

activities are outlined in Appendix G. It is important that at

this stage in the project we were beginning to inform people of

our ideas and to prepare them for important innovations in social

studies instruction. This group of 1500 people has multiplied

geometrically during successive years of the Project and, as a

result, a core of highly interested individuals in key decision-

making positions across the United States are both well-informed

and interested in promoting the innovation.

13
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Prototype Development

The prototype development period of the Project lasted

through the 1973-74 school year. It was the first instruc-

tional development phase of the Project. The following acti-

vities were undertaken:

1. Nine prototype units were developed from two-to-eight
weeks in duration. They covered essential concepts,
skills and participation acttvities in the course.

2. Evaluation instruments were developed and a design for
the field test was constructed.

3. The prototype units were tested in 25 pilot schools
across the country in every region and every major
type of school district.

4. Dissemination activities were carried out, new papers
were produced and ideas were presented at meetings across
the country.

The prototype units were developed based on the conceptuali-

zation and the critiques that staff had received. The prototype

units are listed with the other curriculum products of the Pro-

ject in Appendix C. The units focused on major concepts, skills

and participation experiences in the course. Four of the nine

prototype units focused on the participation skills, as the staff

had recognized that this would be the most difficult part of the

product to develop. Concepts were tested in a variety of ways,

and fully developed skill units were tested in all pilot schools.

An evaluation was designed and conducted on each of the pro-

totype units. A five-dimensional evaluation design included

student achievement tests for each unit of the course, back-

ground instruments on students and teachers in the form of paper-
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and-pencil questionnaires, site visits on the part of developers

to classrooms using the prototype units, teacher logs which called

for teacher's activities and evaluations of each phase of the

prototype activity, and critiques fram outside consultants.

This evaluation package was comprehensive, and the amount and

scope of data that was gathered was fully adequate to determine

the strengths and weaknesses of the prototypes.

The prototype units were tested in 25 pilot schools across

the nation. These pilot schools along with others used during

the field test ate listed in Appendix D. The staff chose pilot

schools out of a sample of 200 volunteers. The schools repre-

sented every region in the country. They were also classified

according to variations in size, socio-econamic characteristics,

and racial heterogeneity. One of the most important characteris-

tics was that the schools varied in political type. Same schools

were "elite," and the principal made most of the decisions.

Others already had active student involvement in school acti-

vities. The staff felt that it was important to test whether or

not the participation activities would work in a variety of types

of schools, so that a program was not developed which would ex-

clude major types of schools fram the potential users for the

course. Generally, teachers in the pilot schools taught regular

American government courses and the prototype units were inserted

at convenient times for teachers in their regular teaching of .

their 12th grade American government course. All in all, the

15
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course was used by approximately 26 teachers with over 2500 stu-

dents in this field test.

The results of the evaluation are contained in reports found

in Appendix E. Basically, work and evaluation included the ana-

lysis of the results of the internal evaluation which the staff

conducted through its evaluator, critiques by aver 100 social

scientists and social studies educators, and dissemination work

in meetings through which the staff shared ideas and promoted a

climate for change.

During this period developers discovered that there were

weaknesses both in the curriculum materials and in the evalua-

tion. The participation activities misjudged the "entry" posi-

tion of students. Students did not.consider themselves to be

political actors, nor did they possess even the most basic skills

in participation. The participation activities were revised to

make students more aware of their position as political actors

on an everyday basis, and roles and skills were developed which

stressed fundamental work in groups and roles that students

would take in participation. These activities would precede

major attempts to have students make decisions, or otherwise

participate in the school or caMmunity..

Several other findings included the need to work with con-

cepts differentially across the course. The prototype units

domonstrated that several alternative ways of concept develop-

ment were successful in the classroom, and the the variety

of lessons was as important as the method of presentation.
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Therefore, the staff determined that concepts would be sequenced

and developed using different instruction methods throughout the

course. The number of skills taught in the course was again cut

back to the most essential, for it took teachers about twice as

long to teach the skills as the staff had originally anticipated.

The staff also discovered a great deal about the evaluation

and conducting the field test. The staff had been far too am-

bitious in its evaluation plan, and much more data was generated

than could be used. Significant input was made by site visits,

and insights were gained through these visits that other instru-

ments could not yield. Developers determined that there was a

necessity to make the site visits a very salient dimension in

the evaluation. Plans for cutting back on instruments and mak-

ing them more workable, especially in the use of the teacher log,

were made as well as plans for full-scale site visits which

would camplement the survey information.

The staff generated several products during this period.

The nine prototype units were the major product of the Project.

Evaluation instruments were also constructed. Four major papers

were written and delivered at conventions across the United

States. The network of interested teachers and university

professionals more than doubled during this period. A set of

field consultants attached to the pilot shcools from univer-

sities and centers made a major contribution to the regional

diffusion of the project, the monitoring of the pilot test, and

eventually would be well-informed about the total scope and

sequence of the final product so that there would be an invalu-
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able dissemination network as well as a group which could help

teachers with the implementation of the program.

The Field Test

During the period of the major field test of the project,

course materials were developed, evaluations were conducted, a

wide range of critical reviews were solicited, and the diffusion

campaign was intensified. This period of approximately two years

was the most intensive development,evaluation and dissemination

period of the project. The sequence of activities can be listed

as follows:

1. A full semester of course materials was developed for
use in the 1974-75 pilot test.

2. A full year of materials was developed for use in the
1975-76 pilot test.

3. Workshops were conducted to train a portion of the pilot
teachers prior to each field test.

4. Evaluation of each unit of pilot material was conducted
throughout the two-year period. Comparative evaluations
of other courses in relation to the Comparing Political
Experiences material were carried out.

5. Critic reviews of the materials were conducted by scho-
lars across the United States, and materials were re-
vised based on the 1974-75 field test. Revisions were
also begun on the full-year course prior to publication.

6. Diffusion activities were conducted at conferences and
meetings across the United States.

The development of curriculum materials was intensive during

this period. Based on the findings from the prototype tests, a

full semester of materials was written. Same prototypes were

dropped entirely; others were revised, and approximately 75 per-

cent of the full-semester material was freshly written. This
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material was then field tested, and a full year course was de-

veloped using some of the successful materials and adding new

materials. An entirely new semester of materials was also de-

veloped for the course. During this intensive period, a total

of fourteen curriculum units were developed, tested, revised,

and retested. The materials are listed in Appendix C.

Evaluation was conducted of each unit of instructional

material in both the semester pilot test and the full-year test.

Basic background instruments, paper-and-pencil questionnaires

testing student achievement, teacher reviews, site visits, and

consultant critiques were all part of the evaluation process.

Again, staff found that the site visits to pilot schools were

invaluable. The evaluators also revised instruments and devised

forms which streamlined eheir ability to collect data and to use

it for revisions. An important addition to the evaluation work

at this phase of the Project was the consultant work done by the

National Evaluation Systems in Amherst, Massachusetts. The group

was hired as an outside evaluation organization for the Project.

They developed both generalized tests across the full-year

course and specific uni.t teststo be used to assess student

achievement in each unit. This work was analyzed by National

Evaluation Systems, and a full report on the evaluation has been

forwarded to the National Science Foundation. The combination

of internal and external evaluation yielded data that was use-

ful to the developers in revising the curriculum materials and

in shaping the content and structure of the course. The evalua-

19
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tion instrumentsprepared by both internal and external evalua-

tors are listed in Appendix E.

Approximately 30-35 pilot schools across the nation used

the full-semester course and the same number with same changes

in personnel used the full-year course, bringing to the devel-

opers feedback for revisions. These pilot schools are listed in

Appendix D. The pilot schools again represented a varied regional,

socio-economic, racial, and school political type sample. our

basic findings were that the course was not inhibited by dif-

ferent types of school political organization. Participation

opportunities for students existed in all types of schools.

The course seemed to be most applicable to its primary audience--

average students who would not necessarily go on to college and

who would become typical voters. The pilot test demonstrated

that the use of the course in urban areas in the public schools

was successful. Although the course seemed to preclude same

"lighthouse" college prep classes, it did not lack appeal for the

entire spectrum of students in schools.

The instructional material was developed, evaluated, and

revised during this period. A great many revisions were sug-

gested by literally dozens of critic reviewers. They are listed

in Appendix A. During this period, the staff found that face-to-

face communication with critic reviewers was essential to the

process. Often reviews were vague or misunderstood by the de-

velopers until face-to-face communication could clarify their

meaning. Therefore, a series of selecttve conferences on evalua-

20
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tion were conducted so that ideas could be fully developed and

the implementation of the critiques could be discussed. We

believe that this added demonstrably to the evaluation process

and highly recumwend it for other evaluation efforts.

During this period, the diffusion of the materials was

carried out full-scale. Sample copies were distributed to over

1,000 teachers across the United States. Presentations ware

made at every major social studies meeting throughout the two-

year period. The diffusion activities are listed in Appendix

G. The publications are outlined in Appendix F. It is important

to note here that during 1976 a series of six regional diffusion

conferences were held on a separate National Science Foundation

grant. These conferences reached aver 300 curriculum decision-

makers throughout the United States and sought their feedback

on the materials and problems and opportunities they saw for

the dissemination and implementation of the materials.

There are several outcomes from this period. The curri-

culum materials themselves were developed. This, in itself,

was an intensive effort. The evaluation was intensified by not

only the internal evaluation team, but also the addition of

National Evaluation Systems to the evaluation work. Some valu-

able prototypic evaluation instruments were constructed which

have been models for evaluating students' citizenship skills for

other organizations. In addition, presentations were made across

the United Sttes and major papers were developed.
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Evaluation and Diffusion

From the end of the pilot tests through the publication of

the materials, a great deal of diffusion and evaluation work

was done. Of course, this work had begun at the outset of the

project, but a culmination of activities conducted during the

four-year conceptualization and field test period was reached.

All in all, the evaluation was one of the most comprehensive

that the staff knows of for any project, including aver 100

professionals in critiques, internal and external evaluation,

and multiple tests of achievement, interests, and attitudes

across every unit developed for the course.

The evaluation included comprehensive survey documents

distributed to aver 2500 students and the solicitation of cri-

tiques. However, this information, like most survey research,

misses a great deal of the specific needs of the project. Site

visits with pilot teachers and face-to-face evaluations with

critic reviewers added an important dimension to the evaluation.

Throughout the life of the Project, the evaluation became

increasingly more simple. The staff grew to value direct and

straightforward evaluation which would give both general and

intensive evaluations in a short space. The evaluation forms

were increasingly streamlined and increasingly generalized,

allowing evaluation of basic characteristics of the course and

the major outcames, rather than complex, open-ended material.

This type of evaluation proved to be useful. It is also much

more cost-efficient and the outcames are easier to analyze and

evaluate.

22
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To date, the evaluation has been a formative one. SO=

evaluation has been done by both the internal staff and the ex-

ternal evaluators, yet there is a need to determine whether or

not students do transfer what is learned in the course beyond

their twelfth-grade American government classes. The American

Political Science Association, through its Committee on Pre-

Collegiate Education) is now interested in sponsoring a

lonetudinal research project to determine the impact of Com-

paring Political Experiences and other courses on the knowledge,

skills and participation activities of students beyond the

twelfth grade. The study is being designed and will be sent

as a proposal for funding so that a long-term research study

can determine the ultimate impact of the published materials.

This study will be an invaluable contribution to curriculum

development as well as socialization research and other fields

seeking to determine whether or not courses which attempt to make

transfers into students' everyday lives actually have an impact

beyond the particular course and level at which they are pre-

sented.

Diffusion work, like evaluation work, was carried out

during the entire project and was multi-faceted. The presen-

tation phase of the diffusion effort definitely reached teachers

across the country. The evaluation and the presentations also

allowed the staff to reach a professional audience of social

studies educators and political scientists. The diffusion con-

ferences held in regions across the country filled an important
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gap by promoting an intensive look at the instructional program

by key curriculum decision-makers. In addition, evaluation work

allowed staff to include both parents and minority group members

in the evaluation of the product and established a diffusion base

which included several special interest groups.

The directors believe that it is important to have included

the entire spectrum of types of diffusion activities in order

to make the course well known. Only time will tell whether or

not this diffusion activity pays off in terms of the actual use

of the program. Use of the program, however, is only one part

of the process. We are as interested in having people use the

ideas of the project and adapt and model them in their own

schools, curriculum centers, and professional associations. Am-

ple evidence can be provided that there is increasing use of the

ideas about participation and some of the instructional tech-

niques in Comparing Political Experiences in other textbooks,

in professional settings, and in writings about the course.

Documentary evidence of this is contained in Appendix F.

The chief outcomes of the diffusion and evaluation efforts

have been the establishment of a network of indtviduals invohed

in social science education who are both intensively familiar

with the course and concerned about its tmplenentation. This

network has established a base for the publisher which is unpre-

cedented for an American government course. At this point in

time, the publisher is beginning to work with that diffusion

base as well as the developers in establishing a wide-ranging
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and intensive marketing strategy.

Publication

The publication period from 1976 through 1977 included the

following activities.

1. Bids were sought in Spring, 1976, from all potential
publishers of social studies materials at the high
school level.

2. The decision was made by the staff, the APSA Pre-
Collegiate Committee, and the National Science Foun-
datiln to accept the bid offered by Prentice-Hall, Inc.
to publish the course.

3. Initial work with the publisher provided an important
impetus to changes and consolidation of the course which
was consistent with th:A evaluations previously given.

4. Judith Gillespie and Stuart Lazarus, the authors of the
program, worked with the editors at Prentice-Hall on
the publication version of the materials.

5. A marketing plan was initiated and marketing acttvities
for the course were begun.

C. A contract to publish the instructional program was
signed and approved by the National Science Foundation
in December, 1977 (Appendix 1).

In Spring, 1976, bids were sought on the Comparing Political

Experiences program. Publishers had been made aware of the pro-

gram through two publishers conferences held in 1974 and 1975.

In these conferences3 any publisher could attend at their own

expense and review and ask questions about the program. The

publishers which were contacted and the bid specifications which

were distributed are included in Appendix H. The bidding process

lasted approximately four months, and bids were prepared by J.B.

Lippincott and Prentice-Hall, Inc.
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The staff encouraged the acceptance of Prentice-Hall as the

publisher because of strong management interest in the course,

because of an opportunity to publish CPE as its sole American

government offering, and by the full-scale marketing effort which

would be made. These criteria and others brought the staff, the

APSA Pre-Collegiate Committee, and the National Science Founda-

tion to the decision tIvat Prentice-Hall, Inc. would be the pub-

lisher of the course. Thls decision was made in August, 1976.

The authors and the editorial, management, and marketing

staff then began working on the program. Revisions of the con-

ceptualization were planned and the two-semester course was in-

tegrated together in ways that it.had not been previously. Re-

visions of the materials were then conducted under the new con-

ceptualization.

, review of the new conceptualization by management, mar-

keting, and the editorial at Prentice-Hall produced a desire to

change the conceptualization and to rework the materials. A con-

flict between the publisher and the authors developed which was

-resolved with basic compromises made on the dimensions of the

course. Full representation of key dimensions of the course was

guar-Anteed by the publisher. Insertion of more detailed material

on.the structure and function of American governmenc was agreed

to by the developers. As a result, between June, 1977, and

October, 1977, the materials were entirely rewritten to fit the

new format. Therefore, there were two generations of revisions
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of the entire course made in concert with the publisher.

A marketing plan was devised. Social Education ads and

others were placed in prominent positions. Authors are now

proceeding to make presentations on the course at the publisher's

expense and to acquaint marketing staff with the dimensions of

the course.

An extension of funds was approved by the National Science

Foundation fram July 1 to September 30, 1977, for the grant. No

additional funds were required; the time and work was needed in

order to complete the second publication revision of the materials.

The outcomes of this period include successive revisions of

the course and the published product which is in the process of

being printed. The course materials will be available for use in

the 1978-79 school year. A hardbound copy of the printed mate-

rials, as well as a teacher's guide and an auxiliary skills and

evaluation package will be sent to the National Science Foundation

upon its printing by the publisher.

It is important to note here that we feel that the work with

the publisher was worthwhile. The marketing staff at Prentice-

Hall far outreaches any that could be used by a non-commercial

publisher. The compromises which were made do justice to both

the innovation in the course and the needs of the market. The

compromises were tough ones, but the authors' investment in the

course will continue beyond the life of the project to include

both marketing and revision efforts.
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RESULTS AND RECONMENMATIONS

Two questions which might typically be raised regarding any

project are: 1) What are the results of the project? and 2) What

recommendations can you make? It seems appropriate here to codify

a set of results and recommendations. They represent a summary

of the findings of the staff, and by no means the details of our

experiences.

Results

The most tangible result of the Project is the instructional

materials. The experimental materials continue to be widely used

by teachers and curriculum consultants. The published form of the

materials will be the primary result of the Project. The published

version represents an innovation that surely would not have exis-

ted without National Science Foundation funding. The number of

publishers who were interested in the Project and the final

revisions made by Prentice-Hall attest to the thesis that a pub-

lisher would not have funded such a project, nor could the authors

have carried it out without sizeable funding from an outside

source. National Science Foundation funds, then, were spent to

produce an innovative product which otherwise would not have been

developed.

Less tangible results are hard to pinpoint. However, we are

sure that the ideas behind the innovation have been spread widely

28
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throughout the United States. The concept focus on politics is

unique, and has yielded both research and curriculum development

using similar concepts. The skill development package is one of

the most comprehensive included in a government text. Perhaps

even more important, the participation dimension of the project

has spawned both research and development work in participation

skills.

Participation has been recognized as an Lmportant component

of citizenship and several projects are underway across the United

States using some of the basic skills from the Comparing Political

Experiences course. Byron Massialas's work at Florida State on

the concept of the whole school as a political system is again

stimulated by ideas from the course. A National Institute of

Education research study was undertaken by Lee Ehman and Judith

Gillespie as a result of the ideas from the curriculum, as was

the case study project involving eight professionals across the

United States in the study of schools based on the concepts of the

project. The ideas from the Project have spanned oceans to an

international audience, and the project has been presented in in-

ternational meetings of social scientists and educators. Both

within the United States and across the world, then, the ideas for

the Project have been spread, and people have built new projects

and programs based on some of the fundamental notions shared in

our dissemination activities.

Another result of the Project is a successful completion of

a three-year field test involving high school teachers across the
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country. The results for pilot teachers were several. They claim

to have both enjoyed and learned from the participation in the

field test. They became more supportive of innovation generally

as a result of their work and more confident that university edu-

cators were "listening" to those in the field. The pilot teachers

were excited about the experiment and, in many cases, the pilot

testing of CPE produced innovations in the pilot schools. In addi-

tion to gathering important information for both research and prac-

tice, then, the field tests yielded some tmpetus for change in

the pilot sample.

The Project also involved political scientists heavily in

the monitoring of the project through the APSA Committee on Pre-

Collegiate Education, the critiques which were solicited from

political scientists, the field consultants working with pilot

schools, and presentations at major political science meetings.

It is safe to say that the Project spawned a commitment to pre-

collegiate political science education in APSA which had not been

present before. It also stimulated undergraduate instruction.

The developers worked with political scientists across the country

in workshops who wanted to improve undergraduate instruction using

pre-collegiate principles of curriculum development and teaching.

This commitment to teaching is institutionalized in the Division

of Educational Affairs in the American Political Science Associa-

tion. Their cooperation and involvement with members of the Asso-

ciation who are interested in pre-collegiate education was streng-

thened demonstrably by the Project.

30
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The Project also spawned a set of evaluation instruments

which others have used and improved in their own work. The data

for the evaluation has been used by the developers. It has also

been the subject of several graduate student dissertations and

analysis by others in the field who were seeking to improve either

evaluation instruments per se or their development work with

teachers and students in the field.

Finally, the Project established a network for communication

in political science education that had not existed before. News-

ktters and associations with individuals through meetings and

presentations have built a "community" of those interested in

political science instruction and those who will follow through

in their new-found interest at the pre-collegiate level. The num-

ber of proposals that were generated for new NSF teacher insti-

tutes and seminars in the most recent rounds of funding are testi-

mony to the influence of the Project in the field. All of those

individuals applying, at one time or another, contacted Project

staff and wanted to talk out what could be done. Hopefully, the

network for communication will continue because individuals will

continue to interact over ideas in pre-collegiate political science

education, not only from the Comparing Political Experiences pro-

gram, but from other programs as well.

Recommendations

With a Project as long in its duration as this one and as

31
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full of different kinds of activities, there are always strengths

and weaknesses of a project. The following recommendations stem

from models we dhink are effective and mistakes we think we made.

Our aim is to provide advice based on our experience for improv-

ing future projects. Nine recommendations are symmArized below.

1. The project model established for the High School Polit-

ical Science Curriculum Proiect is a viable one. The model for

administration and development of the CPE program is an alterna-

tive to ones previously used by the National Science Foundation.

In this case, the American Political Science Association received

a grant, and a core staff at the Social Studies Development Center

conducted the Project. Experts in the field did not write mate-

rial. The staff was not spread across disciplines or regions of

the country. In effect, the Project was conducted and carried

out at the Social Studies Development Center, and the administra-

tion and implementation of the Project was conducted from a single

point. We believe that this model is a successful one, and cost

efficient in terms of both cooperation and product development.

The model certainly stands as an alternative to other formulations

which NSF has used. We can find no inherent weaknesses in the

Project based on the model itself, and we find strengths of both

collaboration and cost efficiency.

2. The comprehensive process of curriculum development,

evaluation and diffusion used by_the Project is a necessary and

significant one. Experience has demonstrated that simultaneous

development, evaluation and diffusion is an important iterative
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process for curriculum development. If we had used a linear pro-

cess, we would not have established the base for the curriculum

innovation. Thinking about the evaluation would also not have

had a sound base before the field tests, and the curriculum devel-

opment work would not have been informed by each of these pro-

cesses. We believe that it is important 'f.7or curriculum develop-

ment projects to consider an interative, rather than a sequential,

model in the development process. The more holistic the model,

and the more groups which are included in the process at its ini-

tiation, the finer will be the tuning on the curriculum product

and the wider its dissemination and acceptance.

3. The time spent on conceptualization work for the product

was necessary and significant. The National Science Foundation

iinded approximately eight months of concept development for the

program. We view that initial base for the program as one of the

essential steps in the initiation of any Project. Time to think,

set a base, and interact with colleagues saves time and effort in

the long run. Many of the ideas which were first defined during

the conceptualization period have proved to be long-lasting and

worthwhile because the base from which they were initiated was

well researched and well thought out.

4. The field test for curriculum products needs to be both

selective and intensive. Findings from the field test demonstrate

that the Project probably could have been as well or better tested

in about half as many pilot schools. A dozen could have served
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the purpose. This would have allowed us to have done more inten-

sive research in the schools using the program. It also would

have cut down unnecessary expense in reproducing and duplicating

several versions of the program. The importance of the combina-

tion of survey techniques and intensive face-to-face interaction

as well as the cost of doing significant field testing has led us

to the conclusion that the field tests should involve a select

number of schools of a wide variety of types, and intensive eval-

uation within that set,

5. Interaction with publishers and concern for publication

should be a continuous dimension of curriculum development work.

We were concerned about publication from the outset of the Project.

However, we did not iavolve publishers in the process. As much

as diffusion and evaluation are important considerations, it is

also important to include publishers and the publishing industry

in the curriculum development process. The Social Studies Devel-

opment Center did hold two publishers' conferences regarding the

course, but we had no network of communication with publishers as

we did with other significant segments in the education field.

Our recommendation would be that publishers ought to be brought

in early as consultants on projects so that basic market require-

ments could be incorporated in the concerns of the experimental

materials. Our interaction with Prentice-Hall in the final sta-

ges of the CPE Project has led us to believe that similar input

would have been made by almost any publisher in the field, and
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that significant interaction should have occurred at an earlier

date. This interaction does not exist within the publishing in-

dustry, let alone between the publishing industry and educators.

It is an important, but difficult, interaction to accomplish. We

believe promoting significant interaction would be a fruitful

effort on the part of any curriculum development project.

6. Teacher associates should be incorporated into curricu-

lum development projects. The High School Political Science Cur-

riculum Project employed teacher associates during its field test

stage. Teacher associates were borrowed from their school dis-

tricts for a year with the school district paying half of their

salary and the grant paying the other half. These teacher asso-

ciates critiqued materials, did site visits, and otherwise contri-

buted many services to the development and diffusion program.

Input from practicing teachers who could be on site on an everyday

basis was invaluable to the development of the program. The teach-

ers also gained important knowledge and insight in their inter-

action with die staff and their activities in the Social Studies

Development Center. We highly recommend the inclusion of such

teachers in curriculum development work in the future.

7. The evaluation should be both direct and self-contained.

We made several mistakes in the evaluation procedure. We tried to

be too comprehensive at the outset. We believe it is important

to think about the evaluation as much as the curriculum materials

themselves, and to devise a direct and simplified evaluation system.
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As it turned out, it did not work especially well to have an out-

side evaluation organization come into the Project. The timing

of curriculum development is too rapid and turnover needs are too

great for an outside organization to gear into the Project and to

develop adequate instruments.

On the other hand, internal evaluators with full-time pro-

fessional positions often have only marginal interest in the types

of questions which the curriculum developers are asking. There-

fore, the evaluation does not contribute to their professional

interests enough to make an inside evaluator valuable. Perhaps

another project in evaluation, funded simultaneously yet separat-

ely, could solve these problems. Neither the outside evaluation

nor the internal evaluation model worked well in the case of this

Project. A separate evaluation project would give an evaluator

professional status and distinction aside from the curriculum

project and would not contribute to problems of distance which

were prominent in our relationship with National Evaluation Systems.

One thing we clearly learned from the evaluation was that the

teacher 'is the most significant variable in evaluating curriculum

materials. of course, the developers must design lessons which

are valuable and useful, yet whether or not they work depends a

great deal on how teachers treat them in the classroom. Whether

or not a curriculum such as this one is successful in the schools

depends largely on the teacher. More evaluation, research, and

training are needed in teacher education in order for instructional

innovations to be successful in the classroom.
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network needs to be cultivated

and financed in any curriculum development grant. The network

established by the High School Political Science Curriculum Proj-

ect is a vast and complex one. Each segment is necessary in order

to cultivate a base for acceptance of the innovation. In our

case, most of the networking needs were served on the "spare

time" of the staff. In an effort to streamline a budget for a

project, we do not believe that networking funds should be cut.

This network will be invaluable throughout ehe life of the proj-

ect, especially in its dissemination phase.

9. There needs to be follow-u on the im act and outcomes

of projects. Although massive funding is certainly not needed,

basic questions of the impact of curriculum materials which seek

to transfer knowledge, skills, and participation experiences into

students' everyday lives need follow-up. This must occur in terms

of both research and assessment of the project. Too much has

been written about the impact of the curliculum projects of the

sixties without adequate follow-up studies on which to base gen-

eralizations. The Foundation should not stop its funding with the

publication of the instructional materials. It should contribute

to follow-up studies in order to give an empirical base to its

assessment of the impact of a project. If the Foundation were to

do this, it would provide important insights into what a curricu-

lum product can and cannot do in terms of educational change and

student achievement.
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These recommendations summarize much of what project staff

learned during the Project. It is too early to say, as some have

said about many of the projects of the sixties, that the project

did not work, or was not adequately disseminated. We do not know

answers to these questions at this time. We do know that there

needs to be Some systematic way of monitoring its progress so that

professionals and the public can determine enpirically what the

course does and does not do. We know that curriculum materials

are only one part of the mix of educational innovation, and that

innovation depends on individual school systems and, for that

matter, on national policies which promote innovation in education.

Yet, an adequate assessment of the impact of a curriculum product

would make an important addition to the field.

There are other needs besides that of assessment. The Proj-

ect has paid little attention to the kinds of curriculum policy

decisions which allow innovations to fit into the high school

curriculum. There is a need to work with schools on a K through

12 basis in order for organizational and policy back-up to be pro-

vided for innovation. Teachars must be able to find a slot in

which to teach an innovative course, and to have adequate initial

training and follow-through with students, which is essentially a

decision of curriculum sequencing. Studies of how these curriculum

decisions are made and pilot projects which work with individual

schools on problems of curriculum decision-making are as impor-

tant to consider as the curriculum products themselves. The
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curriculum decisions which school districts make on an everyday

basis can make or break the implementation and use of innovative

products.

In addition to these needs, there has been little study of

the adoption and implementation process itself. Research iE needed

on the interaction of government, publishers, authors, teacher:,

and citizens who participate in the policy process. More studies

on the adoption process and the type of policy decisions which

involve state-wide or district-wide selection of programs would be

invaluable to the ultimate impact and dissemination of a program.

Finally, there needs to be continued assessment of the con-

joining of a variety of types of projects in a nexus to promote

educational change. At this point, we feel that if the curriculum

development project had been coupled with a research project, a

dissemination project, and others, using a variety of profession-

als from different bases, the impact of the innovation would have

been enhanced. We provided only one impetus for change. Certainly

the problem of innovation in schools is multifaceted and requires

multiple spearheads for solution. Putting the burden of innova-

tion on a single curriculum development project requires too much

of the staff and the curriculum materials, and the expectations

raised far exceed the resources of any single project. Cambining

projects together and professionals who share goals from various

dimensions of the process of educational change would help in the

solution of this problem.
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Despite the caveats and needs stated above, le feel that we

have produced an innovation which provides teachers with a real

choice in the American government curriculum. The National

Science Foundation does need to continue to sponsor curriculum

innovation so that these choices can continually be updated and

expanded. In short, we feel that we succeeded in our goal as a

curriculum project. We feel strongly that there need to be more

diverse types of activities in order to insure that any curriculum

innovation will have its maximum impact in promoting educational

change in the schools and in training students to be more effec-

tive citizens in an increasingly complex and interdependent world.

40
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APPENDIX A

Project Staff

Directors

American Political Science Association - Evron Kirkpatrick

American Political Science Association - Pre-Collegiate Committee

Howard D. Mehlinger

Richard C.. Snyder

Social Studies Development Center - Judith A. Gillespie

Howard D. Mehlinger

John J. Patrick

Developers

Robert Hanvey

Stuart Lazarus

Jean Wagner

B'Ann Wright

Evaluation

Samuel Christie

National Evaluation Systems - Richard Allen

Sherry Rubenstein

Audio-Visual

Martin Heltai - audio tape production

Joel Pett - graphic production

Steve Snyder - graphic production

Grace M. Starcke - photography

Nina Thayer - graphic production
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Graduate Assistants

Ron Banaszak - development

Janet Eyler - development

Lynn Fontana - development

David Lambert - evaluation

Lee Morganette - evaluation

Ron Pahl - development

Ellen Sampson - research, development

Martin Sampson - pilot school linkage, development

Bruce Smith - development

Michael Charles Stentz - evaluation

Teacher Associates

Patricia Basa - review, pilot school visits

Regis Birckbichler - review, pilot school visits

Edward Brennan - review, pilot school visits

Tom Castellano - review

Tony Cadianni - review, pilot school visits

David Horst - review

Richard Kraft - review, pilot school visits

David Victor - review, pilot school visits

Site Consultants - Political Issues Course

Bruce Boyens

Jane Feldman

Patricia Rummell

Dan McConnell
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Site Consultants, continued

John O'Connor

Charles W. Smyth, Jr.

Michael Viera

Matt Witt

Pilot Teachers

Mr. Douglas Aikin
Beaumont High School
3835 Natural Bridge
St. Louis, Missouri

Mr. John Armenia
Ocosta Senior High School
Westport, Washington 98595

Ms. Susan Beattie
Wichita North High School
1437 Rochester
Wichita, Kansas 67203

Mr. Ralph Bedwell
Broad Ripple High School
1115 East Broad Ripple Avenue
Indianapolis, Indiana 46220

Mr. Leon Bi.:en
Rio Americano High School
4540 American River Drive
Sacramento, California 95825

Ms. Diane Bolling
Roxbury High School
335 Greenville
Boston, Massachusetts

Mr. David Bonnette
Frontier High School
Route 2, Box 45
New Matamoras, Ohio 45767

Mr. Herbert Brodsky
August Martin High School
156-10 Baisley Boulevard
Jamaica, New York 11434
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Pilot Teachers, continued

Brother Clement Burger
Holy Trinity High School
1443 West Division Street
Chicago, Illinois 60622

Mr. Tom Castellano
Clyde-Savannah High School
215 Glasgow Street
Clyde, New York 14433

Mr. Tam Coats
South Dade Senior High School
24801 S.W. 167th Avenue
Homestead, Florida 33030

Mr. Bob Cook
Ri!) Americano High School
4540 American River Drive
Sacramento, California 95825

Ms. Diana Cubbage
Wichita High School North
1437 Rochester
Wichita, Kansas 67203

Mr. William Daley
Kellam High School
RFD 2, Box 2010
Virginia Beach, Virginia 23456

Ms. Judith Elliot
Annadale High School
47400 Medfor.: Drive
Annadale, Virginia 22003

Mr. Clifford Floyd and Mr. Raul Theriault
Westminster High School
6980 Raleigh Street
Westminster, Colorado 80030

Mr. Carl Frederick
Eastern High School
17th and E. Capitol Streets, N.E.
Washington, D.C. 20002

Ms. Gail Funk
Newark High School
East Delaware Avenue
Newark, Delaware 19711
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Pilot Teachers, continued

Mr. Tony Gauthier
Lawrence High School
19th and Louisiana Streets
Lawrence, Kansas 66044

Ms. Rosemary Gindhart
Delta High School
Rural Route #1
Muncie, Indiana 47302

Mr. Charles Gordon
Fremont Senior High School
1750 North Lincoln Avenue
Fremont, Nebraska 68025

Mr. Stephen M. Gudac
Coolidge Senior High School
5th at Tuckerman Streets, N.W.
Washington, D.C. 20011

Mr. Ira Hiberman
South Carrol Senior High
1300 West Old Liberty Road
Sykesville, Maryland 21784

Mr. Jim Higgins
Magruder High School
5939 Muncaster Mill Road
Rockville, Maryland 20855

Ms. Betty Hinton
Rio Grande High School
2300 Arenal Street, S.W.
Albuquerque, New Mexico 87101

Mr. Doug Jenisch
Hanover High School
Lebanon Street
Hanover, New Hampshire 03755

Mr. Roscoe Keeney
East Bank High School
East Bank, West Virginia 25167

Mr. Harold Keller
Central Catholic High School
1403 Ncrth St. Mary's
San Antonio, Texas 78215
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Pilot Teachers, continued

Ms. Helen Kiok
John Bowne High School
6325 Main Street
Flushing, New York 11367

Mr. Richard F. Kraft
Los Altos High School
15321 E. Los Roblos Avenue
Hacienda Heights, California 91745

Mr. James Kroll
Milwaukee Trade and Technical High School
319 West Virginia Street
Milwaukee, Wisconsin 53204

Mr. Tony Leonelli
The Rayen School
250 Bonita Avenue
Youngstown, Ohio 44540

Mrs. Shirley S. Mantio
Fenger High School
11220 South Wallace
Chicago, Illinois 60628

Mrs. Linda Matarrese
East High School
1545 Detroit Street
Denver, Colorado 80206

Mr. Frank Miles
Hanover High School
Lebanon Street
Hanover, New Hampshire 03755

Mr. Thomas Moody
Newport Harbor High School
600 Irvine
Newport Beach, California 92660

Mr. Tom Obrecht and Ms. Rachel Gragg
North High School
1550 Third Street
Riverside, California 92507

Mr. John O'Connor
Hyde Park High School
655 Metropolitan Avenue
Boston, Massachusetts 02136
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Pilot Teachers, continued

Mr. Steven Prigohzy
Friends School in Detroit
1100 St. Aubin
Detroit, Michigan 48207

Miss Fern Robertson
Central High School
3616 North Garrison Avenue
St. Louis, Missouri 63107

Mr. Richard Saul
The Rayen School
250 Bonita Avenue
Youngstown, Ohio 44504

Mr. Richard Schwersing
North Glenn High School
601 West 100th Place
Denver, Colorado 80221

Mr. Robert Shillingstad
Capital High School
100 Valley Drive
Helena, Montana 59601

Mr. Maurice Tandler
Samuel J. Tilden High School
Tilden Avenue and.East 57th Street
Brooklyn, New York 11203

Ms. Gayle Thieman
North Glenn High School
601 West 100th Place
Denver, Colorado 80221

Mr. Dennis Verstynen
Rio Grande High School
2300 Arenal Street, S.W.
Albuquerque, New Mexico 87101

Mr. David Victor
Lake Park High School
6N 600 Medinah
Itasca, Illinois

Ms. Sara R. Vincent
Elbert County High School
Forest Avenue
Elberton, Georgia 30635
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Pilot Teachers, continued

Ms. Marge Whatley
Contemporary Learning Center
Houston Independent School District
4100 Chartres Street
Houston, Texas 77004

Mrs. Elise Whyte
Anacostia High School
16th and R Streets, S.E.
Washington, D.C. 20020

Mr. Gene Wilhoit
Bloomington High School North
3901 Kinser Pike
Bloomington, Indiana 47401

Mr. Roger Williams
Trevor G. Browne High School
7402 West Catalina
Phoenix, Arizona 85003

Consultants - Political Scientists

Manuel Aldana, Department of Political Science, Bishop College

Richard Allen, National Evaluation Systems, Amherst, Massachusetts

Ron Althouse, Department of Sociology, West Virginia University

Lee Anderson, Department of Political. Science, Northwestern
University

Eva Aronfreed, Department of Political Science, Glasboro
State College

Harold Barger, Department of Political Science, Trinity University

Fred Bartle, Chairperson, Department of Political Science, SUNY

Harold Basehart, Department of History and Political Science,
Salisbury State College

D.E. Baumgartner, Department of Political Science, Bucknell
University

Robert Becker, Department of Political Science, Glasboro State
College
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Consultants, continued

Donald Baxter, Dept. of Government, College of William and Mary

Gwendolyn Carter, Dept. of Political Science, Indiana University

Cleo Cherryholmes, Dept. of Political Science, Michigan State
University

James Christoph, Chairperson, Dept. of Political Science,
Indiana University

R.J. Clark, Politics Department, University of Western Ontario

David Collier, Dept. of Political Science, Indiana University

Winston Cox, Dept. of Political Science, Howard University

Virginia Currey, Dept. of Political Science, Southern Methodist
University

Paul DeLespinassee, Dept. of Political Science, Adrian College

Ellen Dewey, Dept. of Political Science, Bellevue College

Alfred Diamant, Dept. of Political Science, Indiana University

Larry Dickens, Governmnt Dept., Sam Houston State University

Elbert DuBose, Dept. of Political Science, University of Oklahoma

Maurice East, Dept. of Political Science, University of Kentucky

David Easton, Dept. of Political Science, University of Chicago

Laurily Epstein, Dept. of Political Science, Washington University

Daryl Fair, Chairperson, Dept. of Political Science, Trenton
State College

Edwin Fogelman, Dept. of Political Science, University of Minnesota

John Foster, Dept. of Political Science, Georgia State University

Anne Freedman, Chairperson, Dept. of Political Science, Roosevelt
University

Norman Furniss, Dept. of Political Science, Indiana University

F. Chris Garcia, Dept. of Political Science, University of New Mexico

4 9
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Consultants, continued

T.C. Geary, Dept. of Government, University of South Dakota

John Gillespie, Director, Center for International Policy
Studies, Indiana University

John Gillespie, Department of Political Science, University of Toledo

Fred Greenstein, Chairperson, Dept. of Government, Wesleyan
University

Gary Greinke, Political Science Dept., Concordia Teachers College

Harold Guetzkow, Dept. of Political Science, Northwestern University

James Hartnett, Chairperson, Dept. of History and Political Science,
Delaware State College

Willis Hawley, Institute of Policy Sciences and Public Affairs,
Duke University

David Hazel, Dept. of Political Science, Central State University
of Ohio

Richard Heiges, Chairperson, Dept. of Political Science, Indiana
University of Pennsylvania

Ralph Hemphill, Dept. of Political Science, Georgia College

Barry Hughes, Dept. of Political Science, Case Western Reserve
University, Cleveland, Ohio

Harold Jacobson, Chairperson, Dept. of Political Science,
University of Michigan

Wayne Johnson, Dept. of Political Science, Stephen F. Austin
State University

Charles Jones, Dept. of Political Science, University of Pittsburgh

Ruth Jones, Dept. of Political Science, University of Missouri--
St. Louis

Evron Kirkpatrick, Executive Director, American Political Science
Association, Washington, D.C.

Sheilah Koeppen, American Political Science Association,
Washington, D.C.

Bernard Kolasa, Dept. of Political Science, University of Nebraska

5
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Consultants, continued

Samuel Krislov, Chairperson, Dept. of Political Science,
University of Minnesota

James Kweder, Dept. of Political Science, Cleveland State
University

Antonio Lapitan, Dept. of Political Science, University of Dayton

Carl Lieberman, Chairperson, Dept. of Political Science, Akron

University

Sarah Liebschutz, Dept. of Political Science, SUNY at Brockport

Martin Lipset, Dept. of Political Science, Stanford University

Ronald Loveridge, Dept. of Political Science, University of
California, Riverside

Tom Mann, American Political Science Association, Washington, D.C.

Mary Mattingly, Chairperson, Dept. of Government, Texas A & I
University

James McKenny, Dept. of Political Science, Wichita State University

Les McLemore, Chairperson, Dept. of Political Science, Jackson
State College

Richard Merelman, Dept. of Political Science, University of Wisconsin

Richard Merritt, Dept. of Political Science, University of Illinois

David Minar, Dept. of Political Science, Northwestern University

Orvill Minard, Dept. of Political Science, University of Nebraska

Manindra Mohapatra, Dept. of Politics, Old Dominion University

David S. Myers, Faculty of Political Science, University of
West Florida

James Nathan, Dept. of Political Science, University of Delaware

Betty Nesvold, Dept. of Political Science, San Diego State University

William Nichols, Dept. of Political Science, Westminster College

Norma Noonan, Chairperson, Dept. of Political Science, Augsburg
College

Lillian F. Noyes, Dept. of Political Science, Pan American University

51
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Consultants, continued

Francis Ogene, Dept. of Political Science, Central State University

Joe Olander, Dept. of Political Science, Florida International
University

David Olson, Dept. of Political Science, University of Washington

Patrick O'Meara, Dept. of Political Science, Indiana University

Elinor Ostrom, Workshop in Political Theory and Policy Analysis,
Indiana University

Niel Palumbo, Dept. of Economics, West Virginia University

John Peterson, Dept. of Government, Western Kentucky University

J.D. Phaup, Dept. of Political Science, Texas A & I University

Jewel Prestage, Chairperson, Dept. of Political Science, Southern
University

Kenneth Prewitt, Chairperson, Dept. of Political Science,
University of Chicago

John Ramsey, Dept. of Political Science, Old Dominion University

Richard Reese, Dept. of Political Science, Carroll College

Leroy Rieselbach, Chairperson, Dept. of Political Science, Indiana
University

Benjamin Rivlin, Dept. of Political Science, CUNY Graduate School

James Rosenau, Director, Institute for Transnational Studies,
University of Southern California

Stanley Rothman, Dept. of Government, Smith College

John Rys, Dept. of Political Science, Montgomery Community College

Richard Saeger, Dept. of Political Science, Valdosta State College

Ann Schneider, Dept. of Political Science, University of Oregon

Richard Snyder, Director, Mershon Center, Ohio State University

Bruce Stinebrickner, Dept. of Political Science, Yale University

John Sullivan, Dept. of Political Science, University of Minnesota

52
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Consultants, continued

James Svara, Dept. of Political Science, University of North
Carolina at Greensboro

Henry Teune, Dept. of Political Science, University of Pennsylvania

Patrick Thomas, Dept. of Political Science, University of North
Carolina

Gerald Thorpe, Dept. of Political Science, Indiana University
of Pennsylvania

Stuart Thorson, Dept. of Political Science, Ohio State University

Michael Viera, Dept. of Political Science, University of
California, Riverside

Ronald Weber, Dept. of Political Science, Indiana University

Dennis Wiedman, Dept. of Political Science, Caroll College

Carolyn Sue Williams, Xavier University of Louisiana

Maurice Woodard, Dept. of Political Science, Haward University

Jack Woods, Dept. of Political Science, Texas A & M University

Harmon Zeigler, Director, Center for Educational Policy and
Management, University of Oregon

Nancy Zingale, Dept. of Political Science, Lakewood Junior College

Consultants - Social Studies Educators

George Behlen, Dept. of History, Youngstown State University

Barry Beyer, Dept. of History, Carnegie-Mellon University

Loretta Carney, Dept. of Education, New York State College

William Coplin, Maxwell School of Citizenship and Public Affairs,
Syracuse University

Donald Cunningham, College of Education, Indiana University

Stephen Daniels, School of Education, Texas Eastern University
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Consultants, continued

Ivor Davies, College of Education, Indiana University

John Dority, New York State Education Department, Albany

Lee Ehman, Social Studies Development Center, Indiana University

David Eldredge, West Chester State College

Karen Fox, College of Education, Northwestern University

Edward Glab, Institute of Latin American Studies, University
of Texas

William Gorth, National Evaluation Systems, Amherst, Massachusetts

Maurice Guysenir, Dept. of Secondary Education, Northeastern
Illinois University

John Haas, College of Education, University of Colorado

John Haefner, Social Studies Education Dept., University of Iowa

Michael Hartoonian, Dept. of Public Instruction, Madison, Wisconsin

Mary Hepburn, Dept. of Social Science Education, University of
Georgia

Ray Hiner, School of Education, University of Kansas

Robert Jewitt, College of Education, Ohio State University

Ted Kaltsounis, College of Education, University of Washington

Morris Lewenstein, Dept. of Social Science, California State
University, San Francisco

Jack Lowry, Dept. of Education, University of California, Davis

Jack Lundstrom, College of Education, Florida State Ijniversity

Nona Lyons, Educational Development Center, Boston, Massachusetts

Peter Martorella, Social Studies Dept., Temple University

Harvard McLean, Social Studies Dept., Miami University

Willis Moreland, Dept. of Social Education, University of Nebraska
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Consultancs, continued

Raymond Muessig, College of Education, Ohio State University

Jack Newhouse, State Dept. of Education, Charleston, West Virginia

Fred Newmann, College of Education, University of Wisconsin

Richard Newton, Social Studies Dept., Temple University

Anna Ochoa, College of Education, Florida State University

James Okey, College of Education, University of Georgia

Gary Orfield, Brookings Institution, Washington, D.C.

Jim Oswald, Intercultural Studies Program, American Universities
Field Staff

Tony Penna, Del-t. of History, Carnegie-Mellon University

William Pulliam, Dept. of Curriculum and Instruction, University
of Delaware

Richard Remy, Mershon Center, Ohio State University

Linda Scher, Ginn and Company

James Shaver, College of Education, Utah State University

Richard Simms, Education Dept., No-,7th Texas State University

Jack Simpson, Chairperson, Social Studies Dept., University
of Wisconsin

Harry Stein, Dept. of Education, State of New Jersey

George Stoumbis, Dept. of Secondary Education, University of
New Mexico

William Thrasher, Law and Education Center, Harvard University

Judith Torney, Dept. of Psychology, University of Illinois--
Chicago Circle

Jan Tucker, College of Education, Florida International University

Ronald Urick, Dept. of Interdisciplinary Teacher Education, Wayne
State University
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Consultants, continued

Thomas Volgy, Dept. of Government, University of Arizona

David Weitzman, Covela, California

Rubin Weston, Chairperson, Social Studies Dept., Central State
University

Karen Wiley, Social Science Education Consortium, Boulder, Colorado

Larry Wills, Social Studies Dept., Bowling Green State University

Peter Wilson, Social Studies Dept., Ohio State University

Edward Wynne, College of Education, University of Illinois--
Chicago Circle

Ethnic Review Panel

Rose Fernandez, Albuquerque, New Mexico-- Mexican American

Kevin Locke, Vermillion, South Dakota -- Native American

Leo Macias, University of New Mexico -- Mexican American

Inez Smith Reid, Barnard College -- Black American

Leland Shimada, El Cerrito, California -- Asian American

Parent Reviewers

Bettye F. Collins, Birmingham, Alabama

DeJeanne Commeau, Arlington, Virginia
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54 APPENDIX C

Curriculum Materials

Prototypes

1. Decide!
2. The Walkout
3. Political Influence
4. Survey Research
5. Choices and Bargains
6. Making Political Decisions
7. Know Your Decision Rules
8. High School Confidential
9. Patterns of Political Development

Comparing Political Experiences - First Experimental Version

Unit 1 - Politics Here and Now
Unit 2 - Political Resources
Unit 3 - Political Activities
Unit 4 - Four Political Experiences

Comparing Political Experiences - Second Experimental Version

Political Systems
Unit 1 - Observing Political

Systems
Unit 2 - Using Political

Resources
Unit 3 - Participating in

Political Activities

Audio Visual Materials

Political Issues
Save the System
Busing In Boston
Clean Air Now
Union Underground
Jobs and Engines
Political Issues
Skills Kit

Game Packet for Decide!
Audio Tape for The Walkout
Data Packet for Survey Research
Gaming Kit for Choices and Bargains
Transparency Packet for Patterns of Political Development
Slide Tape "A Systemic View of Politics" for Politics Here
and Now

Political Systems Puzzle for Political Activities
Decide Game for Political Activities
Audio Tape Nalkout" for Four Political Experiences
Transparency Set for Four Political Experiences
Decide Game for Observing Political Systems
Audio Tape "Walkout" for Observing Political Systems
Slide Tape "A Systemic View of Politics for Observing
Political Systems
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Audio Visual Materials, continued

Audio Tape "Eleven Million New Voters" for Using Political
Resources

Audio Tape "Who Runs the Chicago Police Department" for Using
Political Resources

Slide Tape "Chhatera: A Village In India" in Participating
in Political Activities

Audio Tape "All Those Arrested" for Busing In Boston
Data Packet for Busing In Boston
Audio Tape "A View From the Top" in Clean Air Now
Data Packet for Clean Air Now
Slide Tape "Work At the Face - Parts I and II" for Union
Underground

Audio Tape "The People Nho Work Here" for Jobs and Engines

6')



56

Beaumont High School
3835 Natural Bridge
St. Louis, Missouri

Ocosta Senior High School
Westport, Washington 98595

Wichita North High School
1437 Rochester
Wichita, Kansas 67203

Broad Ripple High School
1115 East Broad Ripple Avenue
Indianapolis, Indiana 46220

Rio Americano High School
4540 American River Drive
Sacramento, California 95825

Roxbury High School
335 Greenville
Boston, Massachusetts

Frontier High School
Route 2, Box 45
New Matamoras, Ohio

APPENDIX D

Pilot Schools

Westminster High School
6980 Raleigh Street
Westminster, CO 80030

Eastern High School
17th and E. Capitol N.E.
Washington, D.C. 20002

Newark High School
East Delaware Avenue
Newark, Delaware 19711

Lawrence High School
19th and Louisiana Sts.
Lawrence, Kansas 66044

Delta High School
Rural Route #1
Muncie, Indiana 47302

Fremont Senior High School
1750 N. Lincoln Avenue
Fremont, Nebraska 68025

Coolidge Senior High School
45767 5th at Tuckerman Sts., N.W.

Washington, D.C. 20011

August Martin High School
156-10 Baisley Boulevard
Jamaica, New York 11434

Holy Trinity High School
1443 West Division Street
Chicago, Illinois 60622

Clyde-Savannah High School
215 Glasgow Street
Clyde, New York 14433

South Dade Senior High School
24801 S.W. 167th Avenue
Homestead, Florida 33030

Kellam High School
RFD 2, Box 2010
Virginia Beach, Virginia 23456

Annadale High School
47400 Medford Drive
Annadale, Virginia 22003

61

South Carrol Senior High
1300 W. Old Liberty Road
Sykesville, Maryland 21784

Magruder High School
5939 Muncaster Mill Rd.
Rockville, Maryland 20855

Rio Grande High School
2300 Arenal St. S.W.
Albuquerque, NM 87101

Hanover High School
Lebanon Street
Hanover, NH 03755

East Bank High School
East Bank, WV 25167

Central Catholic High School
1403 North St. Mary's
San Antonio, TX 78215
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Pilot Schools, continued

John Bowne High School
6325 Main Street
Flushing, New York 11367

Los Altos High School
15321 E. Los Roblos Avenue
Hacienda Heights, CA 91745

Milwaukee Trade and Technical
High School

319 W. Virginia Street
Milwaukee, Wisconsin 53204

The Rayen School
250 Bonita Avenue
Youngstown, Ohio 44540

Fenger High School
11220 South Wallace
Chicago, Illinois 60628

East High School
1545 Detroit Street
Denver, Colorado 80206

Newport Harbor High School
600 Irvine
Newport Beach, CA 92660

North High School
1550 Third Street
Riverside, CA 92507

Hyde Park High School
655 Metropolitan Avenue
Boston, Massachusetts 02136

Friends School in Detroit
1100 St. Aubin
Detroit, Michigan 48207

Central High School
3616 N. Garrison Avenue
St. Louis, Missouri 63107

North Glenn High School
601 West 100th Place
Denver, Colorado 80221

62

Capital High School
100 Valley Drive
Helena, Montana 59601

Samuel J. Tilden High School
Tilden Ave. and E. 57th St.
Brooklyn, New York 11203

Lake Park High School
6N 600 Medinah
Itasca, Illinois

Elbert County High School
Forest Avenue
Elberton, Georgia 30635

Houston Independent School
District

4100 Chartres Street
Houston, Texas 77004

Anacostia High School
16th and R Streets, S.E.
Washington, D.C. 20020

Bloomington High School
North

3901 Kinser Pike
Bloomington, Indiana 47401

Trevor G. Browne High School
7402 West Catalina
Phoenix, Arizona 85003
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APPENDIX E

Evaluation Instruments and Reports

Pilot Teacher Background Questionnaire

Student Data Inventory

Differential Aptitude Test - Verbal and Numerical Reasoning
(Forms S and T)

Political Attitude and Opinion Questionnaire
(Pre and Post forms)

Political Understanding Test

Mastery Tests for Comparing Political Experiences -
1 Semester Course

Mastery Test for: Politics and You
Mastery Test for: Political Resources
Mastery Test for: Political Activities
Mastery Test for: Four Political Experiences

Mastery Tests for Comparing Political Experiences
Political Systems and Political Issues

All mastery tests and reports for units below completed by
National Evaluation Systems, Amherst, Massachusetts.

Mastery Test for: Observing Political Systems
Report of mastery test results

Mastery Test for: Using Political Resources
Report of mastery test results

Mastery Test for: Participating in Political Activities
Report of mastery test results

Mastery Test for: Save the System
Report of mastery test results

Mastery Test for: Busing In Boston
Report of mastery test results

Mastery Test for: Clean Air Now
Report of mastery test results

Mastery Test for: Union Underground
Report of mastery test results

Mastery Test for: Jobs and Engines
Report of mastery test results
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Reaction Questionnaires

Student Reaction Questionnaires for Observing Political
Systems

Teacher Reaction Questionnaires for Observing Political
Systems

Report of Student and Teacher Reactions

Student Reaction Questionnaires for Using Political Resources
Teacher Reaction Questionnaires for Using Political Resources
Report of Student and Teacher Reactions

Student Reaction Questionnaires for Participating in
Political Activities

Teacher Reaction Questionnaires for Participating in
Political Activities

Report of Student and Teacher Reactions

Student Reaction Questionnaires for Save the System
Teacher Reaction Questionnaires for Save the System
Report of Student and Teacher Reactions

Student Reaction Questionnaires for Busing Iu Boston
Teacher Reaction Questionnaires for Busing In Boston
Report of Student and Teacher Reactions

Student Reaction Questionnaires for Clean Air Now
Teacher Reaction Questionnaires for Clean Air Now
Report of Student and Teacher Reactions

Student Reaction Questionnaires for Union Underground
Teacher Reaction Questionnaires for Union Underground
Report of Student and Teacher Reactions

Student Reaction Questionnaires for Jobs and Engines
Teacher Reaction Questionnaires for Jobs and Engines
Report of Student and Teacher Reactions

General Achievement Tests

Five General Achievement Tests were developed by National
Evaluation Systems for administration throughout the year.

General Achievement Test 1
General Achievement Test 2
General Achievement Test 3
General Achievement Test 4
General Achievement Test 5
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Publications
List of High School Political Science Curriculum

Project Publications

1. Judith A. Gillespie and Howard D. Mehlinger, "Teach About Politics
in the 'Real' World -- The School," Social Education, Vol. 39,
No. 6 (October, 1972), pp. 598-603, 644.

9. Judith A. Gillespie, "Using the School as a Political Laboratory
for Civics and Government Instruction," Minnesota Council for the
Social Studies Journal (Fall, 1972), pp. 5-9.

3. Judith A. Gillespie, "Instructional Uses of School Political
Experiences," Newsletter of the Social Science Edutation Consortium
(November, 1972).

4. Howard Mehlinger, "Political Science," New York Times Education
Supplement, (January 18, 1973).

5. Judith A. Gillespie and John J. Patrick, Comparing Political
Experiences: An Alternative Program for High School Government
Instruction, Washington, D.C.: American Political Science
Association, 1974.

6. Judith A. Gillespie, "Pre-Collegiate Education News," DEA News,
Vol. 1 (Winter, 1974).

7. , "Comparing Political Experiences: Reflection
of Field Experiences," P.S. (Winter, 1974).

8. Howard D. Mehlinger, "Social Studies -- Yesterday, Today, and Tomorrow,"
Today's Education, Vol. 63, No. 2 (March/April, 1974), pp. 66-70.

9. Judith A. Gillespie, "Power and Participation in the Student Community."
Paper delivered at the David W. Minar Memorial Conference, North-
western University, Evanston, (October, 1974).

10. Judith A. Gillespie and Stuart Lazarus, "Political Issues: An
Overview," High School Political Science Curriculum Project, Social
Studies Development Center, January, 1975.

11. "Teacher Associates: Indiana Untversity," Newsletter of the Social
Science Education Consortium; No. 21, (February, 1975), p. 2.

12. Judith A. Gillespie and John J. Patrick, "Not Another Textbook:

Developing and Evaluating Instructional Materials in a High School
Political Education Project," Teaching Political Science, Vol. 2,
No. 3, (April, 1975), pp. 237-255.

13. Judith A. Gillespie, "The American Goverament Course: Relationships
Between High School and College Instruction," Teaching Political
Science, (July, 1975).
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14. CPE Project Review, News Supplement of the DEA News, No. 6,
(Summer, 1975), pp. S-1 - S-8.

15. Judith A. Gillespie and Stuart Lazarus, "Controversial Political
Issues: Providing the Participant's Eye View." Paper presented
at the Annual Meeting of the National Council for the Social
Studies, Atlanta, Georgia, November 25-28, 1975.

16. Judith A. Gillespie and Stuart Lazarus, "Teaching Political
Participation Skills," Social Education, November, 1976.

17. Judith A. Gillespie, "Political Science, Political Participation
and the Secondary School Curriculum," History and Social Science
Teacher, 2:3, Spring, 1976.

18. Judith A. Gillespie, "Comparing Political Experiences," Political
Education in the USA, Bundezentrale fUr Politische Bildung, 1977.

19. Judith Gillespie and Stuart Lazarus, "Political Climates and the
Diffusion of Innovative Instructional Materials," paper presented
at the Annual Meeting of the National Council for the Social
Studies, Cincinnati, Ohio, November 22-27, 1977.

20. Judith Gillespie and Stuart Lazarus, American Government:
Comparing Political Experiences, Englewood Cliffs, New Jersey:
Prentice-Hall, Inc., forthcoming in 1979.

Publications Containing References to
Comparing Political Experiences

21. "Frontier Shares in Developing Program to Teach Government,"
Marietta Daily Times, (January, 1974).

22. "Rayen Teacher Guest Speaker for Gammi Pi," Youngstown Vindicator,
(October 17, 1974), P. 41.

23. Fred M. Newmann, Education for Citizen Actiou: Challenge for
Secondary Curriculum. Berkeley: McCutchan Publishing Corporation,
1975, p. 5n.

24. George Lane, "Plan for Citizens' Police-Complaint Board Set Back,"
The Denver Post, (Aarch 12, 1975), p. 21.

25. "High School Teacher Attends Workshop," Fremont Tribune, (August
12, 1975).

26. Announcement of the Comparing Political Experiences Diffusion
Project Conference, Newsletter of the Social Science Education
Consortium, No. 23, (September, 1975), p. 4.
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27. Byron G. Massialas, "Political Participation in School Life:
A New Thrust for Social Studies," The Georgia Social Science Journal,
Vol. VII, No. 1, (Fall, 1975), pp. 1-12.

28. Forbes Bottomly, "Political Participation in School Life: An
Administrator's Look at the Massialas Idea," The Georgia Social
Science Journal, Vol. \II, No. 1, (Fall, 1975), pp. 13-19.

29. John J. Patrick and H. David Lambert, "Evaluation in the High
School Political Science Curriculum Project," High School Political
Science Curriculum Project, Social Studies Development Center,
Spring, 1975.
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APPENDIX G

Presentations

List of Presentations about the High School
Political Science uurriculum Project by Staff

1. Minnesota Council for the Social Studies, Minneapolis, April 15, 1972.

2. Midwest International Studies Association, Toronto, May, 1972.

3. Social Science Education Consortium, Denver, June 8-11, 1972.

4. City University of New York, New York, July, 1972.

5. Institute on Teaching about Politics in Schools, Indiana University,
August 10, 1972.

6. Law in a Free Society Conference, San Francisco, August 21-22, 1972.

7. American Political Science Association, Wa'shington, D.C.,September
5-3, 1972.

8. Texas Council for the Social Studies, Corpus Christi, September 27,
1972.

9. Utah State Education Association, Salt Lake City, September 29, 1972.

10. Oklahoma Council for the Social Studies, Oklahoma City, October 19,
. 1972.

11. Florida Council for the Social Studies, Tampa, October 21, 1972.

12. Southern Ohio Council for the Social Studies, Cincinnati, October 26,
1972.

13. Southern Political Science Association, Atlanta, November 3, 1972.

14. Indiana State Teacher's Association, Muncie, November 3, 1972.

15. National Council for the Social Studies, Boston, November 23, 1972.

16. International Studies Association Consortium, November 29,- 1972.

17. Orange County Council for the Social Studies, Los Angeles; December 2,
1972.

18. International Studies Association Meeting, New York, March 13-16, 1973.

19. Indiana Council for the Social Studies, Terre Haute, March 30-31, 1973.

20. Mid-Hudson Social Studies Conference, New Paltz, New York, March 31, 1973.
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21. National Council for the Social Studies Regional Meeting, Durham,
North Carolina, April 5, 1973.

22. Colorado Council for the Social Studies, Denver, April 27-28, 1973.

23. Midwest Political Science Association, Chicago, May 3-5, 1973.

24. Michigan State Conference on Social Education, East Lansing, May 11-
12, 1973.

25. Connecticut Council for the Social Studies, May 11, 1973.

26. Political Education Institute, Trinity University, June 13-15, 1973.

27. Institute for Participation and Instruction, Mershon Center, Columbus,
Ohio, June 17-19 and July 2-4, 1973.

28. American Bar Association Law-Related Education Meeting, Chicago,
June 29, 1973.

29. NSF Resource Personnel Workshop, Indiana University, July 20, 1973.

30. Taft Institute on Government, Indiana State University, July 22, 1973.

31. NSF Resource Personnel Workshop, Morris, Minnesota, August 9, 1973.

32. American Political Science Association Meetings, September 4-8, 1973.

33. Meetings of APSA Education Committees, October 18-20, 1973.

34. National Council for the Social Studies Meetings, November 20-24, 1973.

35. American Political Science Association Pre-Collegiate Education
Meetings, Columbus, April 10-12, 1974.

36. American Political Science Association Convention, Chicago, August 27-
September 2, 1974.

37. National Conference on Citizenship, Washington, D.C., September 14, 1974.

38, Kansas Council for the Social Studies Convention, Wichita, October 31,
1974.

39. National Council for the Social Studies Meetings, Chicago, November
26-29, 1974.

40. American Political Science Pre-Collegiate Committee Meeting,
Phoenix, January 6-8, 1975.

41. University of Illinois Joint Political Science and Social Studies
Meeting, Champaign-Urbana, January 10, 1975.
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42. International Studies Association Meeting, St. Louis, February 20-22,
1975.

43. California Council for the Social Studies Meeting, Sacramento,
March 13-16, 1975.

44. American Bar Association Special Committee on Youth Education for
Citizenship, Chicago, March 23, 1975.

45. National Council for the Social Studies Regional Meeting, Boston,
April 3-5, 1975.

46. New York Council for the Social Studies Meeting, Nevele, April 13-15,
1975.

47. Ohio Council for the Social Studies, Kent, April 18, 1975.

48. Middle States Regional Social Studies Council Meeting, Philadelphia,
April 18-19, 1975.

49. National Council for the Social Studies Southeast Regional Meeting,
Virginia Beach, Virginia, April 24-26, 1975.

50. Law Related Education Conference, Chicago, May 7, 1975.

51. National Science Foundation Implementation Workshop in International
Education, University of Denver, June 16-17, 1975.

52. Taft Institute on Government, Trinity University, June 30-July 2,
1975.

53. National Science Foundation Curriculum Workshop, University of
Arkansas, Jonesboro, July 9-10, 1975.

54. National Science Foundation Resource Personnel Workshop, Boston,
July 18, 1975.

55. Robert Taft Institute, University of Southern Illinois at Carbondale,
July 18, 1975.

56. Minnesota National Science Foundation Resource Personnel Workshop,
Morris, Minnesota, August 13-14, 1975.

57. Taft Institute on Government, George Washington University, Wash-
ington, D.C., August 22, 1975.

58. American Political Science Association Meetings, San Francisco,
August 31-September 5, 1975.

59. German-American Conference on Political Education, Indiana University,
September 15-19, 1975.
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60. Social Studies Department Chairmen Meeting, Virginia Beach,
Virginia, September 25, 1975.

61. Newark Diffusion Conference, Newark, September 28-30, 1975.

62. Legal Education Conference of the American Bar Association,
Richmond, October 3-4, 1975.

63. Institute for Political and Legal Education Meeting on Law
Focused Education, Springfield, Illinois, October 8-9, 1975.

64. Cleveland Social Studies Council, Cleveland, October 10, 1975.

65. Oakland Intermediate School District, Oakland, Michigan,
October 22, 1975.

66. Michigan Conference of Political Scientists, East Lansing,
October 23-24, 1975.

67. Nebraska Teacher's Association Annual Meeting, Wayne State
Teacher's College, Wayne, October 23-24, 1975.

68. Wyoming Social Studies Convention, Laramie, October 24, 1975.

69. Columbus Diffusion Conference, Columbus, October 26-28, 1975.

70. San Antonio Diffusion Conference, November 2-4, 1975.

71. Comparing Political Experiences Publisher's Conference,
Indiana University, November 5, 1975.

72. National Council for the Social Studies Annual Meeting,
Atlanta, November 24-28, 1975.

73. American Political Science Association Pre-Collegiate Committee
Meeting, New Orleans, January 8-9, 1976.

74. International Studies Association Annual Meeting, Toronto,
February 25-28, 1976.

75. California Diffusion Conference, San Francisco, February 29-
March 1, 1976.

76. California Council for the Social Studies Meeting, Los Angeles,
March 18-21, 1976.

77. National Council for the Social Studies Regional Meeting,
Indianapolis, March 18-20, 1976.
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78. National Council for the Social Studies Northeast Regional
Meeting, Boston, April 1-3, 1976.

79. National Council for the Social Studies Southeast Regional
Meeting, New Orleans, April 8-10, 1976.

80. International Studies Association Midwest Meetings, Bloomington,
May 20-21, 1976.

81. Social Science Education Consortium Meetings, Denver, June 11-
12, 1976.

82. International Studies Institute, Pittsburgh, June 25-26, 1976.

83. American Political Science Association Meetings, Chicago,
September 2-5, 1976.

84. U.S. Office of Education Citizenship Conference, Kansas City,
September 20-24, 1976.

85. Airlie Diffusion Conference, Airlie, Virginia, October 31-
November 2, 1976.

86. National Council for the Social Studies Annual Meeting,
Washington, D.C., November 2-6, 1976.

87. California Council for the Social Studies, San Francisco,
March 4, 1977.

88. National Council for the Social Studies Northeast Regional
Meeting, Boston, March 11, 1977.

89. International Studies Association Annual Meeting, St. Louis,
March 19, 1977.

90. Association for Supervision and Curriculum Development Annual
Meeting, Houston, March 21, 1977.

91. Indiana Council for the Social Studies, South Bend, March 25, 1977.

92. Southwest Social Science Association, Dallas, March 30, 1977.

93. American Educational Research Association Meetings, New York,
April 4-8, 1977.

94. Eastern Community College Social Science Association, Pittsburgh,
April 14, 1977.

95. Midwest Political Science Association, Chicago, April 21, 1977.
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96. National Council for the Social Studies, Midwest Regional
Meeting, Omaha, April 21-23, 1977.

97. New York Council for the Social Studies, Grossinger's,
April 25, 1977.

.98. Social Science Education Consortium Meetings, Denver,
June 10-11, 1977.

99. Citizen Education Alliance Meeting, Philadelphia, June 24-

25, 1977.

100. American Political Science Association Meetings, Washington,
August 30-September 4, 1977.

101. Virginia Council for the Social Studies, Charlottesville,
October 28-29, 1977.

102. National Council for the Social Studies Annual Meeting,
Cincinnati, November 23-27, 1977.

Future:

103. National Council for the Social Studies Northeast Regional
Meeting, Boston, March 1-4, 1978.

104. California Council for the Social Studies, Los Angeles,
March 10-12, 1978.

105. National Council for the Social Studies Southeast Regional
Meeting, Orlando, March 30-April 1, 1978.

106. National Council for the Social Studies Midwest Regional
Meeting, Minneapolis, April 13-15, 1978.



69 APPENDIX H

Bid Specifications and List of Publishers Contacted

Specifications for the Publication
of the COMPARING POLITICAL EXPERIENCES Program

Comparing Political Experiences (CPE) is a product of the High School

Political Science Curriculum Project. Since March, 1972, the National

Science Foundation has provided $1,261,900 for the design, development,

testing and diffusion of experimental versions of CPE. NSF approval is

necessary for both the choice of publisher and the contract for publication.

The American Political Science Association is the grantee institution for

the project. The Association's Committee on Pre-Collegiate Education acts

as the direct monitor of the work of the project. The Association will

approve the publisher and will sign the contract for publication of the

commercial version of CPE.

The Social Studies Development Center at Indiana University is the sub-

contractor of the Association's grant. Judith Gillespie, Howard Mehlinger

and John Patrick co-direct the project. They are responsible for planning,

development, evaluation and diffusion activities for the CPE course. All

questions regarding bid specifications should be directed to the directors

(tel. (812) 337-3838). Proposals for bids should be submitted to the

following address:

Director
High School Political Science Curriculum Project
Social Studies Development Center
513 North Park Avenue
Bloomington, Indiana 47401

Proposals are due on or before June 15, 1976.

The following criteria will serve as the primary focus for selecting

a CpE publisher:

1) To what extent does the publisher have sufficient interest in

innovation to fully support the publication of an alternative
approach to civics and government instruction? How much experience

does the publisher have in developing and marketing innovative
instructional programs? If the publisher does not have prior
experience, what is their rationale for taking on CPE?

2) To what degree will CPE be the publisher's principal thrust and

interest in the area of twelfth-grade American government?
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3) To what extent is the publisher's editorial and graphics capability
innovative and of high quality? To what degree will that capability
be committed to CPE?

4) How well-defined and creative are the publisher's packaging ideas
for the course?

5) To what extent does the publisher's sales capability provide for
maximum distribution of the project's materials?

6) To what degree is the publisher committed to the general goals and
purposes of CPE?

7) Is the publisher an equal opportunity employer?

3) How adequate is the publisher's dissemination plan for CPE?

9) To what extent can the publisher meet the publication schedule
planned 4or C2E?

Publisher's ideas are encouraged on many topics and they should elaborate
cn any points which they believe will strengthen their proposal.

Course Description

CPE is designed to be an alternative to twelfth grade government in-

struction in high schools. CPE consists of two semesters of material,

Political Systems and Political Issues. The two semesters can either be used
in sequence as a year-long course or they can be used independently. Political

Systems is designed to serve as an alternative approach to standard American
government courses of one semester's length. Political Issues aims to serve

as an alternative approach for government electives such as Problems of

Democracy.

CPE has been evaluated through three, independent rounds of field test-

ing. In the 1973-74 school year, nine prototype units were tested. In the

1974-75 school year, the first version of the Political Systems course was
tested in 2:- schools across the nation. This year the revised Political
Systems semester course and the first version of the Political Issues semester
course are being taught in 35 schools. The schools include rural, suburban
and urban environments with students fram a variety of racial and socio-

economic backgrounds. The courses are being taught both as a year-long

sequence and as one semester options.

Throughout the field testing of the program the project staff has found
that the course has worked effectively in upper high school grades. It has

potential for use by many students with different abilities and interests as
well us those with a variety of socio-economic and racial backgrounds. The

project developers hope to aid the "average" citizen in gaining valuable in-

formation and skills.
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Three-fourths of the CPE pilot teachers have attended training work-
shops. One-fourth have not had such training. Two pilot teacher workshops
have been held. These workshops have not made a measurable difference in
teacher performance with the materials and the program can be used without
extensive teacher training. Hcwever, interest is high in continuing dis-
semination workshops and communication activities designed to inform a
variety of audiences about the program.

Throughout the spring of this year, evaluation will continue. The
staff is just beginning to process evaluation data and will use this infor-
mation as a basis for needed revisions. It is important for a publisher to
realize that the developers intend to do a full revision of both semesters
of materials. There are major decisions which have yet to be made, and the
developers are seeking publisher advice and cooperation in making many of
these decisions.

The CPE staff has consistently worked to disseminate ideas and materials
in order to prepare schools for a new approach to government instruction and
to determine the current marketability of the course. CPE is designed as an
alternative, but the developers continue to aim at use of the program in
American government courses (Political Systems with or without Political
Issues) and twelfth-grade electives such as Problems of Democracy (Political
Issues). Project staff have attended conferences of social science pro-
fessionals, social studies educators, school administrators and teachers.
These audiences have been receptive to ideas of exploring political experi-
ences and teaching participation skills. In addition to a nationwide net-
work of pilot schools, over 200 affiliate schools are involved in some way
in the project The project also maintains a mailing list of over 800 pro-
fessionals who are interested in the CPE program.

This year the project is also hosting six major diffusion conferences.
Over 360 curriculum decision-makers have been invited to learn about CPE
and give ideas and advice about the revision and implementation of the pro-
gram. These decision-makers have been receptive to the program and are
eager to work on dissemination and adoption problems. The project staff
wishes to work with this constituency and expand it as the commercial ver-
sion of .the course is being produced.

Specific Course Materials

The course materials consist of nine units. All have been completely
developed in an experimental version. There are three units which constitute
the Political Systems semester. There is a short introductory module, four
units and a skills kit for the Political Issues semester course. There are
teacher's guides, tests, games, slides, transparencies, and audio-tapes
which are an integral part of the program. Each of these items is described
below.
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Student Materials. The Political Systems course is composed of three

units of material of approximately 700 total manuscript pages in length.

These units are divided into activities, rather than lessons. An activity

constitutes one or more lessons that are grouped together in a cluster.

The length of the Political Systems course will be cut and divided into

four units with a total of approximately 320 book pages. The material will

contain narration, case studies, photographs, cartoons, exercises and

charts. Many of the lessons require students to write in the text. These

lessons can be moved to work sheets or other media which are more suitable

for publication.

The Political Issues semester currently contains five units .of material.

There is an introductory cartoon of 24 pages. The cartoon is designed to

provide necessary background information when the course is used independ-

ently of the Systems material. The cartoon "idea" is important to the develcp-

ers, but the content and format of the cartoon will need to be revised. The

bulk of the course is composed of ibur instructional units, each approximately

100 manuscript pages in length. There is also a Skills Kit composed of 350

manuscript pages. The Issues units contain narration, exercises, case material,

cartoons, charts, and photographs. This material will be revised so that each

unit does not exceed 64 book pages in length.

The Skills Kit is designed for flexible use across units. Teachers seem

to like the choice of using different lessons for different ability students

or for different purposes in the classroom. The Skills Kit could be bound

separately. It could also be used for the entire course, rather than just

the Issues semester. More evaluation data is needed to make this decision

and the developers are open to suggestions from publishers about packaging

this particular piece.

The Political Systems materials can be bound in one volirmis. The

Political Issues materials have been developed as a cartoon and four separate

units which can be used in any sequence. It is also possible to package the

Political Issues course as a single volume. Certainly this decision will be

made with concerns of the publisher taken into account.

Teacher's Guide. Tne teacher's guide for CPE consists of plans for

each activity (set of lessons) in each unit. At present, there are eight

separate teacher's guides. One teacher's guide of approximately 160 book

pages will be developed for each semester course. The teacher's guides will

contain an overall rationale for the units, activity plans, work sheets and

other material needed for the course.

Tests. Mastery tests have been developed for each unit. Student

exercises tre used as intermediate checks on student learning. The current

mastery tests have been designed by National Evaluation Systems. There are

eight tests; three for the first semester and five for the second semester.

Parallel forms oil: each of the eight tests will be developed so that students

have two opportunities to demonstrate mastery of the materials. Each of the

sixteen tests will have approximately 25 multiple-choice items. There will

need to be considerable revision of the present tests.
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Simulation-Games. Most of the role play exercises in the course are
contained in the Skills Kit. The course stresses role play and simulation
as a basis for training students in various participation roles and skills.
There are four simulation-games which are.presently packaged separately
from the unit materials. Decide! and the Political Systems Puzzle are used
in conjunction with the Systems course. Closing the Border and Strike! are
used in the Political Issues course. The developers expect that these
simulation-games will be packaged in the most economical way, blending the
role play and gaming exercises into the Skills Kit or into individual units
And teacher's guides to eliminate separate packaging. All of these simula-

tion-games need to be revised.

Slides, Transparencies and Audio-Tapes. The CPE course contains many
audio-visual components which are integral parts of the course. The audio-
visual materials are indispensable instructional media for the types of
students the developers want to reach with CPE. There are two slide sets,

seven audio-tapes, and one transparency set presently included in the

Political Systems course. There are ftve audio-tapes and cne slide set

presently contained in the Political Issues course. These materials are

all experimental and will need to be revised for publication. While the
specific tapes, transparency sets and slides may vary, the developers expect
that at least two slide sets (75-80 slides), 4-6 audio-tapes (approx. 15
minutes each) and at least one set of transparencies 15-20 transparencies)
will be produced for each semester. The slide sets, with accompanying tapes,

may be transformed into filmstrips.

Factors to Consider the Proposals for Publication

Below are some points of information about Association and National Science
Foundation requirements and considerations concerning the preparation of bids:

1) Bids will be received until June 15, 1976 at the Social Studies
Development Center offices. The American Political Science
Association will select and the National Science Foundation will
approve the selection of a publisher. The selection of a publisher

will be made on or before August 1, 1976.

2) The materials will carry a five-year, exclusive copyright to be
held by APSA. After five years, the materials will be free-licensed
by APSA in the English language to domestic persons of the United
States and Canada.

3) The authorship team will consist of Judith Gillespie, Stuart
Lazarus, and John Patrick. Judith Gillespie and John Patrick
are primarily responsible for the development of the Political

Systems course. Judith Gillespie and Stuart Lazarus are primarily
responsible for the development of the Political Issues course.
The authors plan to devote full time to transforming the materials
for publication and to participate fully in subsequent revisions.
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4) The publisher should provide a statement of interest in producing
an innovative program and a particular rationale for desiring to
publish CPE.

5) The publisher should indicate the royalty rata the company will
pay. Royalties paid by the publisher will revert to the National
Science Foundation.

6) The audio-visual materials will need to be completely revised
for the commercial version of the CPE course. Permissions for
photographs and other written materials will need to be procurred.
The publisher should indicate plans for production of the audio-
visual materials and for handling permissions.

7) The publisher should state how many editors will be i=volved in
the program, their names and their particular expertise.

8) The publisher should describe other high school civics and
government books the company is currently publishing and how they

relate to the publication of the Comparing Political ExPeriences
course.

9) The publisher should list any outside social studies consultants
for the company and state what authority they have aver the con-
tent of the company's products in social studies.

10) The course will need to be re-packaged. The publisher should
demonstrate ways that CPE can be packaged in a high quality,
flexible format while remaining at a competitive price.

11) There should be no need for financial support for the developers
to complete development of the course during the period of publica-

tion. However, the current NSF grant runs out on June 30, 1976.

A renewal grant is being submitted. The developers expect to

know whether or not they will be supported before the announcement
of a publisher is made in August. The renewal grant will terminate

June 30, 1977. After that date, minimal post-grant administration
costs will need to be borne by the publisher.

12) Publishers should submit ideas for dissemination activities. The
pending NSF proposal contains ideas for dissemination for one full

year, 1976-77. However, some publisher support will be necessary

for dissemination in 1977-78. Publishers should address such

questions as: How will the project continue to keep former pilot
teachers, affiliate schools, interested curriculum decision-
makers and others informed about the course? How will the pub-

lisher help to develop new interest? Can some type of newsletter,

series of pamphlets or other media be maintained aver this period?
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13) The publisher should submit ideas about implementation of the
program. Special in-service workshops may be necessary for
schools to adopt CPE. The staff has been advised against a
full-scale teacher education package that is expensive and' used
by only a few people. They have been encouraged to use the
materials and perhaps some brief film or kit for in-service
activities. The publisher should specify a plan for in-service
training and how the company might contribute to it. Support
for such activities is not likely to be forthcaming fram the
National Scienr:e Foundation.

14) The National Science Foundation requires that APSA provide in
every publication, testing or distribution agreement iavolving
instructional material developed under this grant (including,
but not limited to teacher's manuals, text books, films, tapes
or other supplementary instructional material) that such material
will be made available within the school district using such
material for inspection by parents or guardians of children engaged
in educational programs or projects of that school district.

Schedule

The authors propose to make a full commitment to revision and publica-
tion of the program under the schedule stated below. We expect publishers
to make some statement regarding their support or amendment of the schedule:

August 1, 1976

January 1, 1977

July 1, 1977

June 1, 1978

The choice of a publisher will be
announced. Work will begin immedi-
ately on revisions for publication
and developers will send individual
units to the publisher as they are
campleted.

The developers will have completed
revisions of the Political Systems
students materials.

The developers will have completed
revisions of the Political Issues
student materials, all teacher
materials and audio-visual materials.

Examination copies will be available
for distribution to adoption committees

and sales meetings.

January 1, 1979 Copyright.

s
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1. Acropolis Books Ltd.
Colortone Bldg.
2400 17th St. N.W.
Washington, D.C. 20009

2. Addison-Wesley Publishing Co., Inc.
Jacob Way
Reading, Mass. 01367

3. Afro-Am Publishing
1727 S. Indiana Ave.
Chicago, Illinois 60616

4. Agathon Press, Inc.
150 Fifth Ave.
New York, New York 10011

5. AHM Publishing Corporation
1500 Skokie Blvd.
Northbrook, Ill. 60062

6. Allyn & Bacon, Inc.
470 Atlantic Ave.
Boston, Mass. 09210

7. American Book Company
450 W. 33rd St.
New York, N.Y. 10001

S. AHSCO School Publications, Inc.
315 Hudscn St.
New York, N.Y. 10013

9. ARCO Publishing Company
919 Park Ave. S.
New York, N.Y. 10003

10. Auto Book Press
1511 Grand Ave.
San Marcos, Calif. 92069

11. Bantam Books, Inc.
666 Fifth Ave.
New York, N.Y. 10019

12. Barron's Educational Series, Inc.
113 Crossways Park Dr.
Woodbury, New York 11797
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13. Beacon oress
25 Beacon St.
Boston, ':f.ass. 02108

14. Behavioral Publications, inc.
7.2 Fifth Ave.

New York, New York ',0011

15. Benefic Press
10200 W. Roosevelt Rd.
Westchester, Ill;nois 60153

16. Charles A. Bennett Co., Tnc.
809 W. Detweiller Dr.
Peo,a, T114nDis 61614

17. Beuziger Bruce 5 Glencoe, Inc.
Wilshire 8Ivd.

Beverly Hills, Calif. 90211

18. The Bobns-e:rill Co., Inc.
4300 W. 62nd Sz.
Indianapolis, Ind. 46206

19. BoT..-tnar Publishing Co.

Box 3623
Glendale, Calif. 91201

20. Cambridge Book Company
428 Madison
New York, N.Y. 1rC,22

CEBCO/Standard folishing
1064 7ifth Avenue
New York, N.Y. 10011

22. Chilton Book Company
Chilton Way
Radnor, Pa. 19089

23. College & University Press
263 Chapel St.
New Haven, Conn. 06513

24, Communications Research Machines Books
1011 Camino Del Mar
Del Mar, California 92014

25. Cornell University Pres:,
124 Roberts 31.
Ithaca, N.7. 14850
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25. Coronet L-2arning 'Programs
65 E. South '::'aror S.

Chicago, Illinois ":0601

27. Thomas Y. Cr7!well Cimpany, Inc.
665 Fih Avenue
New '.-ork, N.Y. 10019

23. Cu4senar2 oc America
12 Church St.
New RochelLe, N.Y. 12i(J3

29. Curriculum ',";c.,-elopment Associates

:7:uite 414

1111 Conn, Avct.

Washintph, D.C. 20036

30. Del' P1,51:Lh'ng Co., Inc.

Cn Ea Hamm,irsk.:1d

New Y.-.)rk, 101.7

Denoyer-Geppert
5329 Ravenood Ave.
Jhicago,

32. Dexter C lestbrjok, Ltd.

q58 Church 17..

Baldwin, N.Y. 11510

Company, Inc.
245 ?ark Ae.

Ynr!:,

314. iL)ward A. boy:e
Box 310
Cambride, Xasc. 0213?

35, The Dushkia Publishing Groy.n, 71: .

Ouilfo,-d, Conn. 06437

35. Editorial Services Co.

31 Union Sq. W.
New Yorl:, Y.Y. 1W03

37. 2:ducationl ':!edia, Inc.

2:13 First .:27,ito1 Dr.

St. Charles, 57301

Educational :lethor2.;, ioc.

500 N. Dearborn t.
nicago, Ill. 60610
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39. Educator's Publishing Ser-:Ice, Inc.
75 Moulton St.
Cambridge, Mass. 02133

40. Educational ?roducts, Inc.
5005 W. 110th S.
.0ak Tawr, Ill. 60453

41. Encyclopaedia Britannica, Inc.
425 N. Michigan Ave.
Chicago, Ill. 60611

42. Everett/Edwards, Inc.
Sox 1060
Deland, Fla. 32720

43. Fearcn Publishers
6 Davis Dr.
Belmont, Calif. 94002

The Fideler Company
31 Ottowa Ave.
Grand Rar,ids, Michigan 49502

45. Field Educational Publications, Inc.
_400 Hanover St.
Palo Alto, Calif. 94304

46. Field Enterprises Educationa' Corporation
510 Merchandise :.!art ?laza

Chicago, Ill. 60354

-47. Follett Corporation
1010 W. Washin:ton S1vd.
Chicago, riiinois 60607

43. The Free Presc
366 Third Ave.
New York, N.Y. 10029

49. Ginn & Company
191 Spring St.
Lexington, Mass. 02173

50. Globe Book Company, Inc.
175 Fifth Ave.
:Jew York, N.Y. 10010

51. Gordon & Breach, Science Publishers, Inc.
I Park Ave.
New York, N.Y. _0016
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52. Gould Publications
199 State St.
Binghamton, New York 13901

53. Grolier Educational Cor?oration
345 Third Avenue
New York, NA:. 10022

54. Harcourt Brace & Jovanovich
757 Third Avenue
New York, N.Y. 10017

55. Harper & Row, Publishers
2500 Crawford
Evanston, Ill. 60201

56. Hayden Book Company, Inc.
50 Essex St.
Rochelle Park, N.J. 07662

57. D.C. Heath & Company
125 Spring Sc.
Lexington, liass. 02173

58. Holmes & Meier Publishers, Tnc.
101 Fifth Ave.
New York, N.Y. 10003

59. 'Holt, Rinehart and Winston, Inc.
333 Madison Ave.
New York, N.Y. 10017

60. Houghton Mifflin Company
1 Beacon St.
Boston, nass. 02107

61. ITT Publishing
60 E. 42nd St.
New York, N.Y. 10017

52. International Book Corporation
7300 Biscayne Blvd.
Miami, Fla. 33133

63. Tntext Educational Development Group
257 Park Avenue
New York, N.Y. 10010

54. Intext Educational Publishers
Dunmore, Pa. 13512

65. Jenkins Publishing Company
3ox 2085
Austin, Texas 78767
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66. Marshall Jones Company
Francestown, N.H. 03043

67. Laidlaw Brothers
Thatcher & M:ldison
River Forest, 1114no4s 60305

63. Learning Innovations Cor?.
100-135 Yetronolizan Ave.
Forest Hills, N.Y.

6.). Learning Research tsscciates
1501 Broadway
New York, N.Y. 10036

70. Le.:rning 7.esource C.f.nter

1065 S.W. Green'nuriE; Rd.

','ortland, Ores:Ion 97223

71. Learning Trends
115 PiFth -V!P.

New York, N.Y. 10003

72. Lerner Publice-ions Co.
241 First AvP. Y.
Minneapolis, Miin. 55431

7 . Leswing Press =nc.
750 Adrian
San Rafael, Calif.

74. Lion Books
111 E. 39th St.
New York, N.Y. 10016

" C Lippincon Company
225 E. Washington Square
Philadelphia, Pa. 19105

76. Li1, Brown and Company
34 2eacon St.
Boston, Mass. 02106

Litton EducationP1 P,,b1,shing Inc.
450 Y. 33rd St.
New York, N.Y. 10001

73. Lyons Carnahan
407 E. 25th St.
Chicago, IlILiols

86



8 2

79. Macmillan, Tnc.
866 Third Ave.
New Yol-k, N.Y. 10022

30. McCormick - Mathers ?ublishz Comoaav
450 T.;. 33rd St.
New York, N.Y.. l3001

81. McDougal, Liotell Company
Box 1667
Evanston, Ill. 5020A

32. McGraw-Hill Book 'L4 Educational Services C;roup
1221 Avenue of the Americas
New York, N.Y. 100:0

33. r.:harles E. 1errili T'ubl43hing r...omnany
1300 Alum Creek Dr.
'3.31amEtis, Ohio 4321

84. Julian Messner
1 :,iest 29th St.

:;Aw York, N.Y. 1-_;013

No,12rn ]urriu1um ?ress, =nc.
13900 Prosoect ad.
Cleveland, Ohio 44136

86. National T(.:ook Comr,-:.ny

3259 N41es
6-_,;)76

87. Noble & Noble .?,ablishers
1 Dag Hamrarsk;old Plaza
New York, :I:Y. 10017

.cj8. Open Court ?ul3lishing Company
1329 Ei,:hth St.
Tasalle, Til.

3(..7. Oxford Book Co., inc.
11 ?ark Pl.
New York, N.Y. 10007

0. Pergamon Press, Inc.
Maxwell House
7airview Park
Elmsfford, N.Y. P"'

91. Pflaum/Standarrl
2285 Arbor 217d.
Dayton, rJhto 45429
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?rentice-Hall, Inc.
Englewood Cliffs, N.J. ?7631

93. S.P. Putnam's Sons
200 M.:..dison

New York, N.Y. 10016

94. Rand McNally & Company
P53 Cent-ral ?ark Ave.
Skokie, Ill.

95. Random House
201 E. 50,.:h St.

New York, N.Y. 10022

96. Wil'iam H. Sa..ilier,

11 ?ark Plnce
New York, N.Y. 10007

97. Scholastic 3or.k F,rvices

New York, N.Y. 10036

)3. Science LZesearch AsJoeates, c.
259 F. 7-i4. Sz.

Chicago, 1L. 60611

Scott, Foresman and Comcany
1900 Take
51enview, Ill. 61%023

in Charles Scril)ner's Sons
397 Yifth A7e.
New York, N.Y. 10017

1)1. Silver 3urdezt ..::ompany

250 .Tames

norristown, N.J. 07960

102. Simon Schus:ar, Inc.
630 FLEth
New York, N.Y. 10020

103. Steck-Vaughn :ompany
Box 2023
L\ustin, 7876'

134. Teac'ner's C.)11e,;:t Press

:721,171:pia

1234 Amsnrdam A1e.
New vork, Y.7. 10027
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105. Transatlantic Arts Inc.
North Village ,:reen
Levittown, N.Y. 11756

106. '..Tadsworth F-Iblishing co., Tnc.
1mont, )=,M02

107. Wilker Educational 3ook
720 Fifth Avenue

10019

10. '.,:estern Publishing Company
122) Yound Avenue
Racine, Wioconsin 53404

109. Lstinghouse 2ress
770 Lucerne Dri-.-2

Sunnyvale, California qz.-6

11C.. John Wil..27 siz Sons, :nc.

6...05 Third Avi.nue

:!ew Y.rh, ICOL
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Articles of Agreement

AGREMIENT made this , day of '

Contract for Publication

1977, between Prentice-Hall,

Inc., hereinafter called the "Publisher," and the American Political Science

Association, a non-profit organization _;overned by the laws of the District

of Columbia and hereinafter called "APSA," the Trustees of Indiana University,

hereinafter called the "University," the Social Studies Development Center,

a curriculum research and developmznc organization operated by Lndiana

University and hereinafter called the "Center," and Judith A. Gillespie

and Stuart Lazarus, hereinafter referred to collectively as the "authors."

WITNESSETH

WHEREAS, Authors have developed a curriculum program known as Comoarin2

Political Exoeriences, and

WHEREAS, Authors, Center, APSA, and Daiversity are desirous of putting

Comnaring Political 71xperiences into the hands of as many school districts

and educators as may be reasonably poscible under all circumstances relevant

to the development, publication and distribution of said program; and

WHEREAS, Publisher io in the business of publishing and distributing

text materials,

NOW, THEREFORE, in consideration of the mutual promises herein contained

and other good and valuable consideration, it is agreed by and between

the parties hereto as follows:

50
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Section 1: THE woaK

The Authors, as the creators of an individual work, agree to prepare and

supply the Publisher with the manuscript of the work, tentatively entitled

American Government: Comnarin,-: Exn.riencPs 4ncluding teacher's

manual and aids more specifically described in Section 11 herein, (herein

called the "Work").

Section 2: AUTHCRS. CENTER, APSA, AND UNIVEaSITY GRANT TO PUBLISHER

A) The Authors, Center, APSA, and University Ilereby grant and assign

exclusively to the Pulisher, for a period of five (5) years from the date of

first publication, the right to publish, market, distribute, and s,,11 the

',/ork in the English language in che -2nited States and Canada. Work will be

copyrighted La the name of the American Political Science Association.

After five years from the date of first publication, APSA must license the

aforesaid rights in the Work in ehe English language free of charge to

domestic persons (i.e., resident natural person citizens) of the United

States and Canada, including Publisher. Publisher agrees to place the

following legend at least once on each component of the Work:

't& Copyright 1979 by American Political Science Association, Except

for rights in material contained in the Work previously copyrighted by

others as well as by Prentice-Hall, Inc., the American Political Science

Association and Prentice-Hall, Inc., hereby grant permission without

charge to domestic persons (i.e., resident natural person citizens) of

the United States and Canada for use of materials contained in the .4ork

and related materials in the English language in the United States and

Canada after December 31, 1983. For conditions of use and permission to

use this textbook or any of the related materials or any part thereof

for foreign publications or publications in other than the English language,

91
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apply to Prentice-Hall, Inc. Publication pursuant to the foregoing

permission is conditioned upon the proper placement of the copyright

notice "Copyright 1979 by American Political Science Association"

in each copy of each publication together with the following statement:

'This material was prepared with the financial support of National

Science Foundation Grant No. SZD 72-05314-A03. liowever, any opinions,

findings, conclusions, or recomnendations expressed herein are those

of the authors and do not necessarily reflect the views of the National

Science Foundation or the American Political Science Association.'"

3) The Authors, Center, University, and APSA specifically authorize Publisher

to copyright each item in the name of APSA. Publisher agrees to publish

each copy of the Work with a copyright notice in accordance with the Universal

Convention. Any expense of application for copyright registration will be

borne by Publisher, and Publisher shall apply for same within six months

after first publication.

C) Subject to approval by the National Science Foundation, the Publisher will

act as the agent for the Authors, Center, APSA, and University in distributing

and selling the Work in the English language overseas during the aforesaid

five-year period of exclusivity.

Section 2A: RIGHTS OF PUBLISHER FOLLOWING EXPIRATION OF PERIOD OF EXCLUSTVITY

The Publisher will have the right on a nonexclusive basis to publieh, market,

distribute, and sell the Work in the English language in the United States

and Canada following expiration of the aforesaid five-year period of exclusivity.

Section 3: PUBLISHER'S GRANT TO UNIVERSITY

A) Publisher shal make available to the University a grant of $1,600 to be

used to meet necessary administrative costs directly associated with the Work.

The grant period will begin on October 1, 1977. The grant will be paid in

four installments of S400 each:
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The Authors will comp:y '4ith the schedule,
attached 'hereto (Attachmen'z A )

and ra,de a part hereof, aad deliyer to tIle
aocept:abIe in form ,L:1.d

content to the Publisher, a compLate
manu5cript .:11! the Worl-. in typewritten

f:orm, in its eniraty descrihtiO in Section 11 hcreoE,
togethr wiLn a

BEST COPY AVAILABLE
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cr fore,...ord, to r.:ln stur to:ttbool: and alJo ,.u!-4:72stions for maps,

d-rayIngs, photograp.r.s, -1(1 h.!r illuot:rations. If .%.uthors .:!.::Eaulc La

ny part of their fcrec ir: aoo 2ubLz....:her y a it3 option

C:erminak:e this ngree:rent writLa3 to the ..%utaor.,, Center, APSA,

and 'ni..l'iverrity, and the 2.ubj.4sher tha ri211c r,?ovv.7 all =lies,

371bject t che prov'-oions in :;ectLon 3, Lt nay Lave advanced to the

Universi'y un:L:.r this e,:,rear.:ent, and Univct-s4cy zo return such

-zzoniea up,on

the vent a of: tts entirety ar

S.::ct4on 11 ;s T-,ct to the PlibL...-*at accord:mg to the

3c.:-.edule in Attachrint A and tr,.?, 12 1...1.r does not a c.-rm-2.nace this

agrn.ar2nt, the 213blishr wilL naa i further option to coplete the

in -.2hIch evenz che cost and ex7.:ar.e :hereof shall O1 1_.2duoted from royaItiez

-oy the Pub'i6har areennt.

171-7t ic:n 5:

A The i,othors ,Lnd ;.-Irr:nt t:le: cl:e sole :2utcr..3 of

Work, subject to the 1;.aon,11. Szie.nca

tn crp.frigh: tern; -ork is orlginal: Lt

7ubl:_shed; that it dour not vicla::c or infrin.2,-a uz. any 7erpo7:el :r

07ert:, r1S'IC3 of otnrs or inrrinE;e an) copyri3nt, ncr roinr_-)a or

.tatutory, and concains li'oelouo or othIr-iise contrary to law.

3) A:::_hc,rs shall inify anc: 1-.o?d la Cna ?nblizr and crs:=.e to

who'.r. the Pab:isher may 1ioanse Dr gront 'ncreunjor frt,n any ;:nd

d!nzag, nobility, or .3:-.kpen3e, iaciu-iing reasonable -..Ittorneyt Zees

arisinli out of any breach alicqed "Dreach of any of the fore4.zoiaz warranties.

C) The foceoin3 warranties, representatives, a:-.d indesmifications shall

survivc 2. D. thl.) aaarent,
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D) '":11OLL:r 5Lii thac tha

or _Le or ?art = az:J= n.ave

I, co

act:1:n, Ln .1nd and in

such ..3.;l2.11 pay .ill chLr7.,,o3 tr3-z.3 and r3t,..L: aLl Li

C anr..1 oxpen22.q; t:Lsr2after

any :;e r.zn A2:16. and

2ubL.I.L;ner rafu:;as orLns ::ocn

(2ave er nozica tt to do c'), briny3

aLl aa6 0. zcl-zo-:s.ri.,::1; La

aLount

re:;aining Lum.E ,.c,23.117 APSA nad

:T.') If on.:1. party !;ria.:;:. r.n1 3C11_7:

Ln t.t.e a)t

tt! re(yaLr,7.6 or tc. nb ulting fl7r)m

recoveries I.:nd.ar or countarcla4= Zilad by rrlrty

aotion. oa nd hefain, ia

all Authk.)1-s, ,=roni che-cr raf:pactive

ur.dar repre.:entatl'ono, and Lndemnicies prov-ide

Zor ander paragraphs A), Li) , C) of thin Section C.:,

Z) Tb partieo t aQraemant LT:ant o the T.:n1:..:d 2cate3 CoYernmem

orle-';ide, royalty free, nonex aLusivci. and i-7:72.7ocabla 1:Lcen,-,.: o ep(4v.ce,

perform, cransiace, and othanlise use and to r.uthorize ozrs r e aLL or

lay part of tha first aditon. cnly of the. W,.-rk for Uh4td Stat.) Cven-

z:aat:.L purpo3es. Thil sha't ...?o1; to an': part of the Work rh

:lave 1:e.,n
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ction 7: P...:7MISSIO!;5

A) 3!11 obtai- thr:: usa of p:ev:_ously

i-AlblLmec cc?Yr!-Zi

per.ioons wiLl ba ;aya.)..%:? by ,:i12 21.1blIsaer

here2ndcr.

2) ?ublichar procure su'.:h aa.1

oartcona ;r:.pLics

rec:Arad for ',".6,1 t11" o2 SUCH ri sLzL.. :,C12

7.ror;erl:y cf ?ubLisr,

1' "7 "'"," - C.. -

7.f no Authors -.nke, or cause to

o: places wh-ich aro tot ,:orr:ation: .:.ypol:aphical or :I:aft:Ian's arr:-..r::

r)r- j :ca:;s ten perct o: tha coso -,:ro7aracica

-Indeperdent of fl;C:1 G: L:1.:111

o' tn percant :::71:2.73e-i c. nc royaltLas 7.;ayao._.1 cy

?ublisher

Section 9:

?:_bl'sher shall have to c:-.ansac Ln ior

or ,i.ny revision thereof at any tL.:t as 'lee= desirabla aad c'ecessury,

but only aftor mutu.,.1 asreer....ent becwean PubliJhar .1nd t:le AutlLors if t.le

cllango is substantial, which aLreec,ent shall not be unreasonably 7.7ithheld

or delaye&

Saction 10: STYLE :-!ANITv?. 07 PUBTIrATIM

A) The Publisher hereby agroas for it, its successors, representazivas

assi;ns that they will, after delivory to them of tne manu.;:rnt of 'he ::ork

as aforesaid Ind izs approval by their editors, proceed, pro7,1?tly, to

publish the said 'br1 Lc suitable s'oylo as to forr...ac, packaginz; as indicated
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below, and at a price such as, in Ito s-ol. judg,m_ent, best 7.11.3tst ?1,,c%

reoyir,Ireents of the marir_ec, ct:stornzry means to t:arket the said
'fi-Jrk; and .i:a.print zaid ;;orl: .f..3 :he .21....,lisnor deems the clemand for the
3:atile, may -require.

All o the pz:,:-:te5. hereto zgae the ',7ork will ba made available
f-he ,nhcoi cr.i.cts uzia:z the for inspec:ion by parer.ts or

guardlans of chiloren el.gt.gad in educational progra= cr projects of tilat
dist;:izt; ho%-Paver, shall. require any of the parties

hereto to isrribute Zree cop:.es o 2 ,..-;r1-. to such .5ohool
; To::

A.) Ta (..70 .c 14. coasict. of thE.. follca coa,ponen-s;
I. ;lard cover student tet of approximately 640 ps,:es
2,, A teacher's .6-uide

3. A skills .:.?nd evaluation

Pu'olisher asres to print the fel..ow;.n7 dictla4mer ar least once on
each cor....p.onent of the Work:

"Th4s raatrial vas pr.-pared ih the financL:::1 support: of Z:ational
Science :Foundation C.r.ent ro . :JED 72-G584 - any

opinions, findir.ss, conclusions, cr reeot,zendations ar_ssec
herein are those of the authors and c'to not necessarily refloct the.
views of the NatIznal Science Folmdecion or.. the. .A.m.erican

Science Aseociation."

Section 12; ROYALTIES

A) its total -,_oyalty obligation tc all partiea under this
Publisher will pay to APSA the 'following percent of its net sales arisin3
flora sale of all copies of the work. ("Net: Sales" as used herein ris
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the total :mount o cn,Th actually rec,iveU by the Publicher, less bAd

debts, discounts allowed co third parties, disoix.mts allowed to cny

subsidiary or division of the 1)...:hlther, freight and handling, sales nnd

ether cr utes, returns and ref...inds.)

RoyaltY Scl-,edcle

.ftem Units Sola
7.oya1ty as a

rcencage of Sales

Stude.nt text

and avaluati.....:

package

:eacher's

materials .)7. sup:21emants

1-1,)0..7.;00

100,001-13,(2)C.Ii

20.),00,--=:-.d over

I ana

and

Is.) Oa any 7.1aterials prepared by the :.uthors and sold, caatariL t.o the

st':.dent te:-:t, which are not identified in the foreain,;,:. royal:-y

Gr the .-3ele or ..:se of any rif in, th;., 131.11-;iihcr shall ?ay APSA

Lt che minimum royalty for scudent text provided for in the foregoi nT. schedule.

r.,.:pies of each component of the Work or sheets s3l,3 under statc

adlptit.,n contracts, or on proceeils recei-:ed under ::tate printing contr.:cc:3.

ria Puoli:7,her shall pay .1.1)c:A .:)ne-half the minimum royalty for each comr.,:nenr

provi,ied for in the foregoing schedule.

Publisher will render semi-annual reports of the sale of the Work to APSA

during arch and September or each year, covering the si:T.-month pericd

endin:z the prior December 31 atd June 3 resp,.:ctively, and a: the tima o-f

re-derin,,, each Jt:atement will make settle=nt for an:, balance shown o be

sZ.e.:tion 12: SU3SIDEARY MMUS

A) Subje.:t to !;:proval by the Authors, APSA, Center, University and the

National Scienca l'.:uniation which approwll shall not be unr,asonably
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withheld nor delayed by any such party, the PubLisher 'Alan have :he

.c:nclusive unlimited ri.,;ht until Decem'cer 31, 1QS3, to license or permit

others tb publish, reproduce and drovide che S.;ork in whole ,:tr in part

.1nd in any and all forms and fcrIt.ars, incLudin;, by wly illustration

and not by way of limitation:

translation, abridgment, adapta'..:ion, selection, film, t,-levsion, bro=d-

custinc!, sound redroducin3 and recording sysr..!ms, nicrofilm lorgP type

edition, braille by way of other systems a maarals !2or the

presentatior. of the 7.:ork.

2) rhe net amount of ny compensation recei?ed :3: the ?ublisher from

such 1152 by oenors shall d'e divided ec.ually between t.::e 1-ublishor and

AFSA. Me Publisher may authorize ..;uch use by others hout censution

f-o APSA or the Pub:ishers if, in the publisher's jud.g=ant, such U3' mav

benefit the sale of the r.,lork. rf any of the fdrewing rints shall be

xercised b. rho Fublisher itsLf, AFSA shall 'oe paid one-hal,' f-ha

minimum roynity oroide for 'n the royalty schedule in .:ecti.Jr: 12. On

copios o' the Work sold throuGh any subsidiary of the P'Ibtisher or through

any of the Pubiisher's bock club ,ivisions or institutes, or by rad-Lo,

teluvision, ma.ii order or coupon advertising direct to the c,:nsum,,r,

Publisher shall 'Dy APSA one-hnif the minimum royalty orovLieU 7lor in "he

royalty schedule in Section 12. No royalty shall be paid en copies gi-ren

away or exchanged tor other books for the purpose of incr,.:.duction. Shou'd

the PuKisher Heani it necessary 4:..) sell any overstoc.k of the.Work at a

raduced price, .\PSA haL he paid the full regular roynity on.such sales

e-...:cept chat, on ;ales made b,?.lot7 chc :lanufacturing costs of the book plus

royalties, no royalties shall be paid. All copies of the Wori,. bold and

nll compensation from sales of the Work under this Section sh.111 1,e excluded
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in computing the royalties payable pursuant T.:J Section 12 hereof; and

amounts du PSA under this section shall be computed and showo. separately

i'rom royalties due A23A under Section 12 hereof in reports rendered to

C) l'ublisher not permitc.A to pub1L3h the ':!ork in a for,,ign editjun or

to grant othrs permission to puolish in a foreign edition without first

securing the approval of the Authors, Cancer, University, APSA and the National

science Foundation.

Secri)a

Pub'isher not be responsible for th, loss of or dama.4e so any

uf the Authors, exue?t for loss or damaze due to its own neg1i7ence.

ction 13: 2.EVTSTOS 07 '.,'ORK

D:Iring the first fur year.; following the first 7ubl.lcation of ,:he

Publisher and Authors will cooperate in the publication of 'such

71nd adaptations as they may mutually azree arc desirable, including such

c:rrections and other changec as maq be required for ,tate or other ,,,'Hoptins.

Ali such r--visicns and F.daptation:, hich are published dcrimz the

period cp: exclus4ve ublication ri:ts shall be subject tc all the terms and

conditions of thiL agre.?.c.lent.

C) The AuCnors ii. 2erform the usual duties in the prepararicn of all

vi,ions of t.1-.e :,:ork or their portion of t11e said and its correlated

.1,-.ijuncti:: materials within the terms of this agreement. Whre the Au:hors

are unable or unwilling for whatever reason to make a,suital;ie and timely

revision, the ?ublisher ma: have suLh ro-sision made under rt.:: direction or

arrars:e car the preparation of revision and charge the literary and Pd4torial

cost the-eof, including a fee paid to the reviser by the.Publisher, aainst

t-he royalty payable co APSA.

D; -he -.2ublisher may not publish any revision or adaptation of these materials

at any time during the last year of the five-year exclusive period of this

agreement. The copyright for any revision or adaptation of she materials
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accomplished to any extent with National Science Foundation financial support,

and published by the Publisher during the first four years of the five-yeir

exclusive period of this agreement, may be claimed only to Decedser 31, 1983.

Section 161 AUTHORS' COPIES

The Publisher agrees at the time of publication to provide free copies of the

first printing of the Work as follows: six copies to each Author and to the

University; 24 copies to APSA; 35 copies to the Center for distribution to

pilot teachers. Additional copies may be purchased by the Authors, APSA,

Center, and University at a sum equal to twenty-five percent (257.) of the

then current list price of the Work for personal use and not for resale.

Section 17: ADVERTISING AND PROMOTION

Publisher shall be entitled to advertise, promote and sell the Work in such

manner as it deems appropriate. Publisher wil/ make only technical claims

as are consistent with the quality and content the Work, and shall not

use the name of the National Science Foundation, the United States Government,

or the American Political Science Association in connection with any such

advertising and promotion in such a way as to imply an endorsement.

Section 18: RIGHT TO WITHHOLD PAYMENTS

In the event of any claims, suits, demands, actions, proceedings, recoveries,

or expenses alleging that Authors have breached the provisions of Section 6

thereof, Publisher may withhold payments due APOA under this agreement

until such claims are finally adjudicated or settled.

Section 19: TRANSFER OF RIGHTS

This agreement may not be assigned by any party without the written consent

of the other parties and the National Science Foundation, except by operation

of the law. Notwithstanding any such assigmmei s, this agreement shall be

binding upon the parties hereto, and their heirs, executors, administrators,

uccessors, and assigns.
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Section 20. AUDIT AND RECORDS

During the period of the agreement and for three years thereafter, APSA, the

National Science Foundation, and their duly authorized representatives shall

have the right to examine, audit, and copy Prentice-Hall, Inc. records

pertinent to its obligations under this agreement, including books and records

of sales and royalties of the Work, at any time during the business day upon

reasonable prior written notice. No more than two such inspections shall be

made during any calendar year. Such records must be kept available for

inspection and audit during that period.

Section 21: TMMINATION

A) The Publisher may, whenever the film and/or plates shall be destroyed or

injured by fire or otherwise, discontinue the manufacture and sale of the said

Work or, at its option, may reproduce said film and/or plates and continue

the manufacture and sale of said Work upon the terms and conditions hereof.

B) If Publisher desires to terminate publication of the Work, it may do so by

giving written notice of such intent to Authors, APSA, Center, and University

by registered mail, whereupon this agreement shall terminate and Authors, Center,

APSA, and Uhiversity will then be free to proceed to immediately negotiate for

a new publication agreement, subject to the approval of the National Science

Foundation, without any further obligation to Publisher. Accumulated royalties,

plus any further royalties due and payable by Publisher resulting from disposal

of its stock of the Work shall be paid to APSA within sixty (60) days from the

date of said notice of termination or within sixty days of such disposal, whichever

is later. Publisher shall thereafter be prohibited from manufacturing or

causing to be manufactured any further components of the Work until five

years after first publication, provided however that the Publisher shall have

the right, on the royalty hzsis stipulated in Section 12, to continue to

sell and manufacture any of the works on hand or Ln the process of manufactuma

to meet the Publisher's contractual commitments.
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C) If at aay time Authors, APSA, Center, and University and Publisher jointly

agree in writing that the Work should be withdrawn from publication because

it has been superseded by a refined version or because it is no longer a

viable educational product, or for any other reason, this agreement shall be

deemed to be terminated by mutual wasent.

D) Any party to this agreement may terminate the agreement if any one party

commits a substaatial breach of the agreement and shall fail to remedy the

breach within ninety (90) days after dispatch of a written notice by

certified mail, return receipt requested, requesting the remedy of such

breach,

E) This agreement shall be terminated if a court having competent

jurisdiction shall have made or entered any decree or order (i) adjudging

Publisher to be a bankrupt or insolvent, (ii) approving as properly filed a

petition seeking reorganization of Publisher or an arrangement under the

bankruptcy law or any other applicable debtor's relief law or statute of

the Uaited States or any state, (iii) appointing a receiver, trustee, or

assignee of Publisher in bankruptcy or insolvency or for its property or

(iv) directiag the winding up or liquidation of Publisher, and such decree

or order shall have continued unstayed or undischarged for a period of

thirty (30) days, or Publisher shall have voluntarily submitted b or filed

a petition seeking any such decree or order.

F) This agreement shall be terminated if Publisher shall have assigned its

assets for the benefit of its creditors, or the sequestration or attachnent

of or execution on any substantial part of the property of Publisher shall

have occurred, and Publisher shall have failed to obtain a return or a

release of such property within thirty (30) days thereafter or prior to sooner

sale pursuant to such sequestration, attachment, or levy.
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G) This agreement shall be terminated if Publisher shall have voluntarily

suspended its business.

Section 22* LIMITATION ON CHARGESAGAINST ROYALTIES

No expenses will be charged by the Publisher against royalties unless

specifically authorized in this agreement or in subsequent written authori-

zations.

Section 23: SINGULAR AND PLURAL

Wherever required by the context, the singular shall include the plural and

the plural the singular.

Section 24: APPLICABLE LAW

This agreement shall be interpreted in accordance with the laws of the State

of New York. Any terms, conditions or provisions which are required by

applicable Federallaw to be inserted in this agreement shall be deemed to

be fully incorporated in this agreement and are an integral part hereof.

Section 25: SEVERABILITY OF AGREENENT

If the provision in this agreement contravenes or is otherwise invalid under

the lavr of the United States or the State of New York, then such provision

shall be deemed eliminated from this agreement, and the agreement shall,

as so modified, remain valid and binding upon the parties hereto, and in

full force and effect.

Section 26:, FORCE MAJEURE

None of the parties shall be deemed in breach of this agreement nor shall the

Work be deemed out of production because of a failure to perform or delays

caused by wars, civil riots, strikes, fires, acts of God, governmental

restrictions or other similar or dissimilar circumstances beyond the control

of the party whose performance was so prevented or delayed,
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The headings contained in this agreement have been inserted for convenience only

and in no way define or limit the scope or interpretation of this agreement.

Section 28: MERGER

This instrument and the letter of August 22, 1977, from Robert B. Stewart to

Howard Mehlinger contain the entire understanding between the parties, there

being merged herein all prior and collateral representations, promises, and

conditions in connection with the subject matter hereof. Any representations,

warranties, promises or conditions not expressly incorporated herein, shall not

be binding on either party.

IN WITNESS THEREOF, the said parties hereto'have executed this Lastrument

the day and year above written.

WITNESS -. AUTHORS

Judith Gillespie.
,

- /.
'

Stnart Lazarus

SOCIAL STUDIES DEVELOPMENT CENTER

.

Howard Yehlinger, Director

TRUSTEES OF INDIANA UNIVERSITY

J. D. Ymlholland, Treasurer

AMERICAN POLITICAL SCIENCE ASSOCIATION

Thez irce.,:..) i-nr--z-A--L lz., 1

<7., r rfr-/crcriaL,_
Evron Kirkpatri8k, Executima
Director

PRENTICE-HALL, INC.

I.
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(r)
JeMes J. PeOples, President
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Attachment A: Schedule

Manuscript copy for the student textbook, unit tests and chapter check-ups,

reinforcement activities, and overview material for the teacher's guide will

be completed by the Authorr and submitted to the Publisher by January 1, 1978.

BEST COPY AVAILABLE

106


